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• Understand how attachments and relationships build
over time

• Learn ways to grow relationships with children and
families

• Learn how culture and family risk factors affect your role
as a caregiver

Learner Objectives
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• Setting the Stage: Review
• Building Relationships with Children & Families
• Understanding Families: Cultural Influences
• Understanding Families: Risk Factors
• Essential Positive Messages
• Wrap-up & Reflection

Training Agenda
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Our Learning Environment

What are some agreements we can make?

What can the trainer do to facilitate a safe learning environment?

How can other training participants help make the training 
environment conducive to your learning?

4
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• Confidentiality 
• Take Care of Yourself and Others
• Demonstrate Respect for all
• Right to Pass
• Right to Take Risks
• Assume Positive Intent
• Recognize We Are All Learning 

Possible Shared Agreements
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What is something you really enjoyed learning 
about at a past training? 

If you have never been to an early childhood 
training before today, share something you 

think you’d enjoy learning more about.

Warm Up Activity: Partner Discussion
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What Are 
Relationships?
Relationships…
Have emotional 
connections
Endure over time
Have special meaning 
between the two people
Create memories and 
expectations in the 
minds of the people 
involved
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Activity: 
Reflective 
Inventory
Handout 3: Reflective 
Inventory
Name three things that 
make the relationship 
satisfying. 
What messages about 
relationships did you 
receive from your family 
and/or culture? 
Do you behave the same 
way (or differently) as 
adults who cared for you? 

8
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Forming and Sustaining 
Relationships with Young 

Children and Families
Attachment Relationships

10

Attachment 
Relationships
Attachment is a 
pattern of 
interaction that 
develops over 
time as the infant 
or toddler and 
caregiver 
engage.

11

Attachment 
Relationships
PRISM Relate -
Supporting 
Attachment

12
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Activity:
Attachment 
Relationships

Handout 4: 
Attachment Relationships

What could the 
professional do to 
promote the infant-
caregiver relationship?

13

How is the caregiver 
participating in the 
relationship?

What about the child?

Attachment 
Relationships:
Observation

Shared by Kristin Tenney-Blackwell
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How is the caregiver 
participating in the 
relationship?

What about the child?

Attachment 
Relationships:
Observation

15

How is the caregiver 
participating in the 
relationship?

What about the child?

Attachment 
Relationships:
Observation

16
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Attachment 
Relationships:
Observation
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Imagine someone is taking pictures of your interactions with 
children throughout the day…
• What kinds of interactions would be captured?
• What strengths would be identified?
• How many moments of these types of interactions make 

up the day for the infants and toddlers in your care?  
• How might you increase joyful interactions like these in 

your care setting? 

Activity: 
What Do Your Relationships Look Like? 

18

Strategies to Build A Secure 
Relationship with a Very Young Child 

Use natural opportunities to be 
physically close and affectionate 
(holding, rocking, sitting near)

Attempt to understand the childʼs 
behaviors, communication and needs 

Acknowledge and respond to a child 
as soon as possible

19

Strategies to Build A Secure 
Relationship with a Very Young Child 

Join child’s 
activities & 
follow childʼs 
lead 

Listen & respond 
to child’s 
communication

Use a warm, 
responsive tone

Use alternative 
strategies to 
communicate

20
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Consider conversations
reflecting the child’s culture

Strategies to Build A Secure 
Relationship with a Very Young Child 

Support children who are frustrated or in 
conflict

Use routines such as diapering and feeding 
as one-on-one time to interact individually 

Acknowledge and mirror childʼs emotions 

21

Activity: 
Enhancing My 
Relationships
Handout 5: Enhancing 
my Relationships
List 3 things that you will 
do in the next three 
weeks to help “fill/refill”
relationship tanks - things 
that will make a child 
feel really special, things 
that will help build a 
positive relationship with 
a child.

22

Forming and Sustaining 
Relationships with Young 

Children and Families

Building Relationships with Families 

23

Find a partner you don’t know 
Find a way to get to know your partner 
Write down how you started the conversation and highlight 
what you talked about

Activity: Building a New Relationship

24
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“Families who are active, respected 
participants in their children’s learning 

and educational settings can help 
providers see new ways to build safe, 

welcoming, and trusting environments.”

Reedy & McGrath, 2010; Powell, Son, File, & San Juan, 2010
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/pfce-framework.pdf

25

A childʼs first and primary teacher is the family 

Supporting and enhancing the parent-child relationship is 
one of the most important roles caregivers have

Caring for infants and toddlers is caring for the family

Supporting the Parent-Child 
Relationship

26

Building 
Relationships with 
Families
PRISM Relate - A Parent’s 
Perspective

27

Building 
Relationships with 
Families
PRISM Relate - A 
Teacher’s Perspective

28
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• Communicate daily with families and offer multiple ways
to share information (build a ritual at drop off or pick up)

• Greet parents, invite conversation, listen, and follow up
• Have regularly scheduled times for face-to- face

meetings
• Respect familiesʼ views and child rearing beliefs
• Seek family evaluations of the program and of your care

Building Relationships with Families:
Strategies 

29

Building 
Relationships with 
Families: Strategies 
Seek familiesʼ
knowledge 
Ask families questions
Ask families to help 
Get to know family 
members
Share something 
personal
Share observations 
about their child

30

Forming and Sustaining 
Relationships with Young 

Children and Families
Understanding Families: 

Cultural Influences

31

Individual and culturally based beliefs, values and 
perceptions affect caregiver attitudes about 
behavior

Infants and toddlers donʼt come to care knowing what 
behaviors are appropriate in group care settings 

Understanding Families: Cultural Influences 
How Culture Influences Caregiver Behavior

32
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Skill Caucasian Puerto Rican Filipino

Eat Solid Food 8.2P 10.1C,F 6.7P

Training Cup 12.0F,P 17.1C,F 21.9C,P

Utensils 17.7F,P 26.5C,F 32.4C,P

Finger Food 8.9 9.4 9.5

Wean 16.8F 18.2F 36.2C,P

Understanding Families: Cultural Influences
Mean Age Expectation in Months 
for Feeding Milestone Attainment

Carlson & Harwood (2000)

33

How might differing cultural expectations among you and 
other caregivers and/or parents impact your work with 
children and their social-emotional development? 

As a caregiver, can you think of any examples where you 
had differing values, beliefs and ideas about how to care 
for an infant?  

Understanding Families: Cultural Influences
Large Group Discussion

34

According to your cultural/family beliefs and values, 
toddlers should complete potty learning by 32 months. The 
family of a young child you care for expects their child to 
complete potty learning at 20 months. What can you do to 
best understand and support this child and family?

Understanding Families: Cultural Influences
Partner Discussion

35

Understanding 
Families: Cultural 
Influences
PRISM Relate - Learning 
From Families

36
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• Visit familiesʼ homes and communities
• Support childrenʼs home languages
• Develop cultural competency
• Share picture books where children in the stories come    

from around the world or diverse cultures
• Ask families to share a special lullaby or song from their 

culture

Understanding Families: Cultural Influences
Strategies

37

Forming and Sustaining 
Relationships with Young 

Children and Families
Understanding Families: 

Risk Factors

38

• Poverty
• Nonflexible work situations
• No maternal or paternal 

leave
• Little support from other 

family members or 
neighbors

• Challenging relationships 
with their own families 

• Substance abuse
• Domestic violence
• Racial inequity or trauma
• Mental health
• Foster Care
• Teen parents

Understanding Families: 
Possible Risk Factors Affecting Families

39

A combination of symptoms that interfere with all aspects of 
work and family life.
An illness that frequently 
• starts early in life
• may have a biological component
• produces substantial disability in functioning

Understanding Families: Risk Factors
Parental Depression 

http://www.nccp.org/publications/pdf/text_791.pdf

40
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Nearly half of mothers (48%) were depressed at enrollment
Depression was chronic for 12% of those mothers

18% of fathers were depressed when child was 2 years old; 
16% when child was 3 years old

Understanding Families: Risk Factors
Research on Depression in Early Head Start Families

http://www.acf.hhs.gov/programs/opre/ehs/ehs_resrch/reports/dissemination/depression/depression_talkingpts.pdf

41

• Birth outcomes
• A parentʼs ability to bond and attach to her   

child 
• A young childʼs language, cognitive, and 

behavioral development 
• A parentʼs ability to follow appropriate 

health and safety guidelines 

Understanding Families: 
Depression Can Impact Child Development

http://www.nccp.org/publications/pdf/text_791.pdf

42

Understanding 
Families: Risk 
Factors
Family Connections –
A Mental Health 
Consultation Model
https://eclkc.ohs.acf.hhs.gov/
mental-health/article/family-
connections-mental-health-
consultation-model

43

1. Inquire about parentsʼ feelings at a time and place 
where you both feel comfortable 

2. Listen without interrupting and avoid judgment 
3. Ask the family member how she is feeling and if she 

would like extra support. If yes, use your resources to 
provide a referral to mental health resources in your 
community. 

4. Provide information and referrals about home visiting 
programs.

Understanding Families: Risk Factors
Four Things Caregivers Can Do

44

35,60�5HODWH���+DQGRXW��

http://www.nccp.org/publications/pdf/text_791.pdf
https://eclkc.ohs.acf.hhs.gov/mental-health/article/family-connections-mental-health-consultation-model


12

Activity:
Practice 
Implementation 
Checklist
Handouts 6 & 7: Practice 
Implementation 
Checklist & Family 
Engagement Strategies 

Place a star next to your 
strengths

Check ANY of the boxes 
that apply to you

Fill out front and back

45

Please take a moment to generate a list of essential 
messages for young children and families. The messages 
should be about…
• How valuable they are to us
• How committed we are to them
Think about, what are concrete behaviors that will convey
the message(s)?

Activity: Essential Positive Messages 
for Each Child and Family

46

• It is within families that children learn to experience and
communicate emotion.

• Early social-emotional wellness develops within the
context of relationships.

• Caregivers are critically important to social-emotional
development of infants and toddlers.

• Caregivers who use a variety of strategies will be better
able to form close relationships with infants, toddlers and
their families.

Major Messages to Take Home

47
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For more information, visit
prism.ku.edu

Tier 1 Focusing on Relationships
Handout 2 Agenda

Focusing on Relationships
Agenda

Part 1

 Setting the Stage: Review

 Building Relationships with Children & Families

 Understanding Families: Cultural Influences
 
 Understanding Families: Risk Factors

Break

Part 2

 Essential Positive Messages

 Wrap-up and Reflection

Other Information

PRISM





ReflecWiYe InYenWoU\ 
 Take Wime Wo Whink aboXW each TXeVWion on Whe inYenWoU\ and ZUiWe oXW Vome anVZeUV Wo each.  

 When \oX comSleWe Whe inYenWoU\, chooVe a SaUWneU aW \oXU Wable Wo VhaUe \oXU UeflecWionV ZiWh. 

TieU 1 FocXVing on RelaWionVhiSV FoU moUe infoUmaWion:   
HandoXW 3 ReflecWiYe InYenWoU\ YandeUbilW.edX/cVefel 

Think aboXW a VaWiVf\ing UelaWionVhiS in \oXU life. Name WhUee WhingV WhaW make iW VaWiVf\ing: 

   

Think aboXW Whe meVVageV \oX UeceiYed aboXW UelaWionVhiSV fUom \oXU famil\ and cXlWXUe. TU\ Wo 
SXW WhoVe meVVageV inWo ZoUdV: 

 

Think aboXW \oXUVelf aV a child. Do \oX behaYe in \oXU UelaWionVhiSV ZiWh childUen Whe Vame Za\ 
imSoUWanW adXlWV behaYed ZiWh \oX (e.g. Sla\fXl, caXWioXV, honeVW, SaWienW, eWc.)? TU\ Wo SXW inWo 
ZoUdV ZhaW \oX knoZ Wo be WUXe of \oXU behaYioU ZiWh Whe childUen in \oXU life Woda\: 

 





AWWachPeQW ReOaWLRQVhLSV 
DLUecWLRQV: BULefO\ dLVcXVV Whe YLgQeWWeV ZLWh a SaUWQeU. 

WhaW cRXOd Whe SURfeVVLRQaO dR WR SURPRWe LQfaQW-caUegLYeU UeOaWLRQVhLSV? 

TLeU 1 FRcXVLQg RQ ReOaWLRQVhLSV FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 4 AWWachPeQW ReOaWLRQVhLSV YaQdeUbLOW.edX/cVefeO 

VLgQeWWe 1: WheQ a hRPe YLVLWRU aUULYeV, Vhe fLQdV a faWheU aQd hLV 5-PRQWh-ROd bab\ deeSO\ eQgaged LQ 
SOa\ RQ Whe fORRU. WhLOe Vhe NQRZV WhaW Vhe QeedV WR geW a ORW Rf SaSeUZRUN fLOOed RXW dXULQg WhLV YLVLW, Vhe 
aOVR NQRZV WhaW RQe Rf heU SULPaU\ MRbV LV WR VXSSRUW Whe UeOaWLRQVhLS beWZeeQ WheVe WZR. She ZaWcheV aV 
Whe bab\ UeacheV aQd VcRRWV RQ heU WXPP\ fRU a WR\, ZhLOe Dad, RQ hLV WXPP\, WRR, LV bXLOdLQg Whe e[cLWe-
PeQW aQd eQcRXUagLQg heU bXW QRW OeWWLQg Whe e[cLWePeQW geW RXW Rf haQd. She UeacheV Whe WR\ aQd fOaVheV 
hLP a VPLOe WhaW Va\V, “BeLQg ZLWh \RX LV ZRQdeUfXO!” 

WhaW PLghW Whe hRPe YLVLWRU dR WR SURPRWe Whe deYeORSPeQW Rf WhLV UeOaWLRQVhLS? 

 
VLgQeWWe 2: AQ LQfaQW caUe WeacheU LQ a ceQWeU-baVed SURgUaP LV WU\LQg WR caOP a 10-ZeeN-ROd bab\ ZLWh 
cROLc. The bab\ cULeV aQd cULeV, eYeQ ZheQ beLQg heOd. The WeacheU LV cRQceUQed abRXW Whe QeedV Rf WhLV 
chLOd aQd heU RWheU WhUee chLOdUeQ. 

HRZ caQ WhLV LQfaQW caUe WeacheU XVe WhLV PRPeQW WR bXLOd Whe chLOd·V aWWachPeQW UeOaWLRQVhLS ZLWh heU? 

VLgQeWWe 3: A RQe-\eaU-ROd WRddOeV acURVV Whe SOa\ \aUd fURP ZheUe Whe WeacheU LV VLWWLQg RQ a bOaQNeW ZLWh 
aQRWheU bab\. She ZaQWV WR ZaWch Whe chLOdUeQ LQ Whe Qe[W SOa\ \aUd WhURXgh Whe feQce bXW NeeSV ORRNLQg 
bacN feaUfXOO\ aW heU WeacheU. 

HRZ caQ WhLV LQfaQW caUe WeacheU XVe heU cORVe, VecXUe UeOaWLRQVhLS ZLWh WhLV chLOd WR VXSSRUW heU OeaUQLQg 
aQd e[SORUaWLRQ? 





PUacWLce IPSOePeQWaWLRQ CKecNOLVW: BXLOdLQg ReOaWLRQVKLSV  
DLUecWLRQV: POace a VWaU Qe[W WR WKe LWePV \RX feeO aUe a VWUeQgWK fRU \RX. 

TKeQ, cKecN aQ\ Rf WKe bR[eV WKaW aSSO\. 

TLeU 1 FRcXVLQg RQ ReOaWLRQVKLSV FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 5 PUacWLce IPSOePeQWaWLRQ (CBR) (S 1 Rf 2) SULVP.NX.edX  

PURYide RSSRUWXQiWieV fRU 
cRPPXQicaWiRQ & UeOaWiRQVhiS 

LeaUQ 
PRUe 
abRXW WKLV 

DR WKLV 
PRUe 
RfWeQ 

DR LQ 
RWKeU 
URXWLQeV RU 
dLffeUeQWO\ 

DR WKLV LQ 
beWWeU 
Za\V 

TaON RfWeQ WR LQdLYLdXaO cKLOdUeQ         

CRPPeQW RQ & MRLQ LQ cKLOdUeQ'V 
acWLYLWLeV & fROORZV cKLOd’V Oead b\ 
PaWcKLQg fRcXV Rf cKLOd’V aWWeQWLRQ 

        

IPLWaWe & e[SaQd RQ cKLOdUeQ’V 
YRcaOL]aWLRQV RU acWLRQV 

        

LLVWeQ & UeVSRQd WR cKLOdUeQ'V aWWePSWV 
WR cRPPXQLcaWe 

        

EQcRXUage cKLOd cRPPXQLcaWLRQV, VNLOOV, 
beKaYLRUV, & acWLYLWLeV WKURXgK SRVLWLYe 
VWaWePeQWV 

        

PURYLde RSSRUWXQLWLeV & WLPe fRU 
cKLOdUeQ WR LQLWLaWe LQWeUacWLRQV, WaNe 
WXUQV, aQd UeVSRQd 

    

UVe aOWeUQaWLYe VWUaWegLeV WR 
cRPPXQLcaWe ZLWK cKLOdUeQ ZKR KaYe 
deOa\V RU aUe dXaO OaQgXage OeaUQeUV 

    

I ZRXOd Oike WR... 

M\ NRWeV: 



EQKaQcLQg M\ ReOaWLRQVKLSV 
DLUecWLRQV: TKLQN Rf a cKLOd LQ \RXU cOaVV. UVLQg UeVSRQVeV RQ \RXU PUacWLce IPSOePeQWaWLRQ CKecNOLVW,  

ZULWe e[aPSOeV Rf VWUaWegLeV \RX ZLOO XVe WR eQKaQce \RXU UeOaWLRQVKLS ZLWK WKaW cKLOd. 

TLeU 1 FRcXVLQg RQ ReOaWLRQVKLSV FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 5 PUacWLce IPSOePeQWaWLRQ (CBR) (S 2 Rf 2) SULVP.NX.edX  

1 

2 

3 



PUacWice IPSOePeQWaWiRQ CheckOiVW: WRUkiQg ZiWh FaPiOieV  
POace a VWaU Qe[W WR Whe iWePV \RX feeO aUe a VWUeQgWh fRU \RX. 

TheQ, check aQ\ Rf Whe bR[eV WhaW aSSO\. 

TieU 1 FRcXViQg RQ ReOaWiRQVhiSV FRU PRUe iQfRUPaWiRQ:   
HaQdRXW 6 PUacWice IPSOePeQWaWiRQ (EEP) (S 1 Rf 2)  SUiVP.kX.edX 

EQgagiQg SaUeQWV iQ VXSSRUWiQg 
WheiU chiOd’V VRciaO-ePRWiRQaO 
deYeORSPeQW 

LeaUQ 
PRUe 
abRXW WhiV 

DR WhiV 
PRUe 
RfWeQ 

DR iQ 
RWheU 
URXWiQeV RU 
diffeUeQWO\ 

DR WhiV iQ 
beWWeU 
Za\V 

PURYide iQfRUPaWiRQ WR SaUeQWV abRXW 
VRciaO-ePRWiRQaO PiOeVWRQeV 

        

GiYe faPiOieV VSecific VWUaWegieV WhaW Whe\ 
caQ XVe WR SURPRWe WheiU chiOd’V VRciaO-
ePRWiRQaO deYeORSPeQW 

        

WRUk WRgeWheU ZiWh SaUeQWV WR cROOecW 
iQfRUPaWiRQ ZheQ WheUe iV a cRQceUQ 
abRXW a chiOd 

        

PURYide faPiOieV ZiWh iQfRUPaWiRQ RQ 
cRPPXQiW\ UeVRXUceV UeOaWed WR 
chiOdUeQ’V VRciaO-ePRWiRQaO 
deYeORSPeQW (e.g. SaUeQWiQg cOaVVeV RU 
PeQWaO heaOWh VeUYiceV) 

        

WRUkV WRgeWheU ZiWh Whe faPiO\ aQd 
RWheU PeQWaO heaOWh VXSSRUW VeUYiceV 
ZheQ Qeeded 

        

I ZRXOd OiNe WR... 

M\ NRWeV: 



PUacWice IPSOePeQWaWiRQ CheckOiVW: WRUkiQg ZiWh FaPiOieV  
POace a VWaU Qe[W WR Whe iWePV \RX feeO aUe a VWUeQgWh fRU \RX. 

TheQ, check aQ\ Rf Whe bR[eV WhaW aSSO\. 

TieU 1 FRcXViQg RQ ReOaWiRQVhiSV FRU PRUe iQfRUPaWiRQ:   
HaQdRXW 6 PUacWice IPSOePeQWaWiRQ (CWF) (S 2 Rf 2) SUiVP.kX.edX  

CRPPXQicaWiQg ZiWh faPiOieV aQd 
SURPRWiQg faPiO\ iQYROYePeQW 

LeaUQ 
PRUe 
abRXW WhiV 

DR WhiV 
PRUe 
RfWeQ 

DR iQ 
RWheU 
URXWiQeV 
RU 
diffeUeQWO\ 

DR WhiV iQ 
beWWeU 
Za\V 

RegXOaUO\ SURYideV faPiOieV ZiWh 
iQfRUPaWiRQ RQ ZhaW iV gRiQg RQ iQ Whe 
cOaVVURRP 

        

HaYe a V\VWeP fRU cRPPXQicaWiQg ZiWh 
faPiOieV abRXW Whe daiO\ e[SeUieQceV Rf 
iQdiYidXaO chiOdUeQ 

        

HaYe diffeUeQW aSSURacheV WR Ueach 
diffeUeQW faPiOieV 

        

HaYe a V\VWeP fRU geWWiQg iQfRUPaWiRQ 
fURP faPiOieV RQ aQ RQgRiQg baViV abRXW 
ZhaW iV haSSeQiQg aW hRPe 

        

UVe a YaUieW\ Rf VWUaWegieV WR SURPRWe 
faPiO\ iQYROYePeQW iQ Whe cOaVVURRP 

        

I ZRXOd OiNe WR... 

M\ NRWeV: 



FDPLO\ EQJDJHPHQW SWUDWHJLHV 

TLHU 1 FRFXVLQJ RQ RHODWLRQVKLSV FRU PRUH LQIRUPDWLRQ:   
HDQGRXW 7 FDPLO\ EQJDJHPHQW SWUDWHJLHV (S 1 RI 2) SULVP.NX.HGX  

In-Person 
OSHQ-DRRU 
PROLF\ 

PDUHQWV DUH SDUW RI WKH FRPPXQLW\, VR PD\ EH LQ WKH FODVVURRP DQ\WLPH, 
WKURXJKRXW WKH GD\ DQG DUH LQYLWHG WR GR VR 

SWDII-PDUHQW 
CRQWDFW 

PDUHQWV HQFRXQWHU DQG KDYH RSSRUWXQLW\ WR WDON SULYDWHO\ ZLWK VWDII 

9ROXQWHHULVP PDUHQWV DUH LQYLWHG WR FRPH LQWR WKH FODVVURRP WR VHUYH, VXFK DV UHDGLQJ WR 
EDELHV, URFNLQJ FKLOGUHQ, RU KHOSLQJ ZLWK IHHGLQJV 

HRPH 9LVLWV SWDII PHHWV ZLWK IDPLOLHV LQ WKHLU KRPHV WR OHDUQ DERXW IDPLO\ 
PKUDVH BRRN SWDII KDV DFFHVV WR SKUDVH ERRN WR DVVLVW LQ EDVLF FRPPXQLFDWLRQ LQ RWKHU 

ODQJXDJHV, ZKHQ LQWHUSUHWHU LV XQDYDLODEOH (HHOOR. HRZ DUH \RX? BDE\ ZDV 
WLUHG WRGD\.) 

CODVVURRP 
CHOHEUDWLRQV 

FLQG IXQ UHDVRQV WR EULQJ SDUHQWV LQWR WKH FODVVURRP, VXFK DV FHOHEUDWLQJ 
VFKRRO PLOHVWRQHV, KROLGD\V, DQG VXFFHVV VWRULHV 

FaciliW\ 
FHHGLQJ BUHDVW-IHHGLQJ VSDFH SURYLGHG IRU PRWKHUV 
BXOOHWLQ BRDUGV AOORZ SDUHQWV WR VHH QRWLFHV DERXW HYHQWV, UHVRXUFHV, VRFLDO-HPRWLRQDO 

GHYHORSPHQW, DQG ZKDW LV KDSSHQLQJ LQ WKH FODVVURRP; IQ FODVVURRP, SRVW 
IDPLO\ SKRWRV 

CRQYHUVDWLRQ 
CRUQHU 

DHGLFDWHG VSDFH IRU SDUHQWV WR WDON SULYDWHO\ ZLWK VWDII 

CKDUWV AOORZ SDUHQWV WR TXLFNO\ FRPPXQLFDWH DQG UHFHLYH LQIRUPDWLRQ DERXW KRZ 
WKHLU FKLOG LV GRLQJ/IHHOLQJ 

CODVV SFKHGXOH PDUHQWV FDQ HDVLO\ VHH ZKHQ FKLOG ZLOO EH LQ URRP, HDWLQJ (IRU WRGGOHUV), HWF. 
SFKHGXOH DOORZV SDUHQWV WR VHH ZKHQ WKH\ PLJKW ZDQW WR YROXQWHHU LQ WKH 
FODVVURRP RU FRPH WR VHH WKHLU FKLOG LQ D VSHFLILF VHWWLQJ 



FDPLO\ EQJDJHPHQW SWUDWHJLHV 

TLHU 1 FRFXVLQJ RQ RHODWLRQVKLSV FRU PRUH LQIRUPDWLRQ:   
HDQGRXW 7 FDPLO\ EQJDJHPHQW SWUDWHJLHV (S 2 RI 2) SULVP.NX.HGX  

Technolog\ 
PKRQH CRQQHFW ZLWK SDUHQW WR VKDUH ERWK SRVLWLYH VWRULHV DQG ZKHQ FRQFHUQV DULVH 

WR OHDUQ DERXW IDPLO\ LQWHUHVWV, DFWLYLWLHV, 
TH[W RHPLQGHUV, VKRUW ELWV RI LQIRUPDWLRQ WR KHOS SDUHQW VXSSRUW FKLOG’V 

GHYHORSPHQW, UHVRXUFH VKDULQJ, VHWWLQJ XS DSSRLQWPHQWV; SKDUH SKRWRV RI 
FKLOG PHHWLQJ H[SHFWDWLRQV (EDE\ QDSSLQJ, WRGGOHU VKDULQJ, HWF.) 

ASSV ASSV KHOS VKDUH LQIRUPDWLRQ, FRRUGLQDWH HYHQWV, JLYH SDUHQWV DFFHVV WR FKLOG 
SURMHFW. E[DPSOHV: SHHSDZ, LHDUQLQJ GHQLH, RHPLQG 

SRFLDO MHGLD MHGLD VXFK DV FDFHERRN, TZLWWHU, DQG IQVWDJUDP DOORZ SDUHQWV WR UHLQIRUFH 
VFKRRO DFWLYLWLHV DW KRPH LQ WLPHO\ IDVKLRQ; OHDUQ PRUH DERXW FKLOG 
GHYHORSPHQW; UHFHLYH UHPLQGHUV DERXW VSHFLDO HYHQWV. PULYDWH JURXSV DOORZ 
SDUHQWV WR KDYH DFFHVV WR ZKDW WKHLU FKLOG LV GRLQJ WKURXJKRXW WKH GD\, DVN 
TXHVWLRQV RI WKH FHQWHU’V FRPPXQLW\ RI SDUHQWV DQG VWDII, DQG KDYH D SODFH 
WR VKDUH LGHDV 

:HEVLWH PURYLGHV JHQHUDO LQIRUPDWLRQ DERXW FHQWHU, FRQWDFWV, HYHQWV, KDQGERRNV & 
SROLF\, FXUULFXOXP, PBS SURFHVV 

EPDLO UVHIXO IRU VKDULQJ GLJLWDO QHZVOHWWHUV DQG IRUPV (EXW QRW IRUPV WKDW QHHG WR 
EH SULQWHG), PBS LQIRUPDWLRQ 

Paper 
NRWHV HRPH SKDUH LQIRUPDWLRQ DERXW JRRG WKLQJV FKLOG LV GRLQJ, FRQQHFW RQ WRXFKSRLQWV 

(SUHSDUH IDPLO\ IRU FKDOOHQJLQJ VWDJHV RI GHYHORSPHQW DQG HGXFDWH DERXW 
ZK\ WKH\ DUH LPSRUWDQW DQG KRZ WKH\ DUH SRVLWLYH LQ DGYDQFH); SRVLWLYH QRWHV 
DERXW SDUHQW’V VWUHQJWKV DQG HIIRUWV (VXSSRUWLYH QRWHV) 

RHVRXUFHV CRQQHFW IDPLO\ WR UHOHYDQW FRPPXQLW\ UHVRXUFHV 
EGXFDWLRQDO IQIRUPDWLRQ DERXW VRFLDO-HPRWLRQDO GHYHORSPHQW DQG FKDOOHQJLQJ EHKDYLRU, 

WLSV, DFWLYLWLHV WR GR DW KRPH 
NHZVOHWWHU AOORZV SDUHQWV WR VHH ELJ SLFWXUH RI ZKDW LV KDSSHQLQJ DW WKH FHQWHU, JHW WR 

NQRZ VWDII, DOORZ SDUHQWV WR VXEPLW VWRULHV DERXW KRZ WKH\ DUH HQJDJLQJ 
WKHLU FKLOG DW KRPH 

QXHVWLRQQDLUHV QXHVWLRQQDLUHV VHHNLQJ SDUHQW LQSXW VHQW KRPH 

CODVVURRP BRRNV CUHDWH ERRNV WR VHQG KRPH IRU IDPLOLHV WR UHDG WRJHWKHU; TRSLFV LQFOXGH 
H[SHFWDWLRQV, UXOHV, GDLO\ SURFHGXUHV (GHSHQGLQJ XSRQ DJH) 

HRPH AFWLYLW\ 
CDOHQGDU 

SHQG RXW KRPH SDSHU FDOHQGDU ZLWK VLPSOH ZD\V SDUHQWV FDQ HQFRXUDJH 
VRFLDO-HPRWLRQDO GHYHORSPHQW; UHLQIRUFH FDOHQGDU RQ VRFLDO PHGLD RU 
WKURXJK DSSV 



FRcXVLQJ RQ ReOaWLRQVKLSV TUaLQLQJ FeedbacN FRUP 
DLUecWLRQV: POeaVe WaNe a PRPeQW WR SURYLde feedbacN RQ WKe  

WUaLQLQJ \RX UeceLYed. WKeQ WKe VXUYe\ LV cRPSOeWe, OeaYe LW ZLWK \RXU WUaLQeU. 

TLeU 1 FRcXVLQJ RQ ReOaWLRQVKLSV FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 8 TUaLQLQJ FeedbacN SULVP.NX.edX 

TUaiQiQg LRcaWiRQ:   TUaiQiQg DaWe:       /        /              M\ PURgUaP RU CeQWeU: 

PRViWiRQ (CiUcOe RQe): 
AdPLQLVWUaWRU  EdXcaWLRQ CRRUdLQaWRU  DLVabLOLW\ CRRUdLQaWRU  MeQWaO HeaOWK CRQVXOWaQW 
TeacKeU  TeacKeU AVVLVWaQW  OWKeU (SOeaVe OLVW) __________________________________________________ 

PXW aQ “X” LQ WKe bR[ WKaW beVW deVcULbeV \RXU 
RSLQLRQ aV a UeVXOW Rf aWWeQdLQJ WKLV WUaLQLQJ: 

SWURQJO\ 
AJUee 

SRPeZKaW 
AJUee 

SRPeZKaW 
DLVaJUee 

SWURQJO\ 
DLVaJUee 

N/A 

I KaYe a beWWeU XQdeUVWaQdLQJ Rf KRZ 
UeOaWLRQVKLSV SURPRWe VRcLaO-ePRWLRQaO 
deYeORSPeQW LQ LQfaQWV aQd WRddOeUV. 

     

I KaYe a beWWeU XQdeUVWaQdLQJ Rf VWUaWeJLeV fRU 
bXLOdLQJ UeOaWLRQVKLSV ZLWK cKLOdUeQ. 

     

I KaYe a beWWeU XQdeUVWaQdLQJ abRXW bXLOdLQJ 
UeOaWLRQVKLSV ZLWK faPLOLeV.  

     

DXULQJ WKe WUaLQLQJ, I WKRXJKW Rf Za\V WR 
LQcRUSRUaWe ZKaW I ZaV KeaULQJ LQWR P\ daLO\ 

     

TKe WUaLQLQJ LQcOXded LQfRUPaWLRQ WKaW ZaV QeZ 
WR Pe, RU ZaV SUeVeQWed LQ a PaQQeU WKaW ZaV 

     

TKe SUeVeQWeU ZaV ZeOO-RUJaQL]ed aQd      

TKe SUeVeQWeU ZaV NQRZOedJeabOe RQ WUaLQLQJ 
WRSLcV aQd abOe WR addUeVV TXeVWLRQV.  

     

POeaVe UeVSRQd WR WKe fROORZLQJ TXeVWLRQV UeJaUdLQJ WKLV WUaLQLQJ: 

TKe beVW feaWXUeV Rf WKLV WUaLQLQJ ZeUe… 

 

 
M\ VXJJeVWLRQV fRU LPSURYePeQW aUe… 

 

 
OWKeU cRPPeQWV aQd UeacWLRQV I ZLVK WR RffeU (SOeaVe XVe WKe bacN Rf WKe fRUP fRU e[WUa VSace): 
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