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� Understand the basics of the Pyramid Model
� Define social emotional development
� Learn about caregiver’s supportive role

Learner Objectives

� Setting the Stage
� The Pyramid Model
� The Developing Brain
� Caregiver’s Role
� Wrap-up & Reflection

Agenda

Our Learning Environment

What are some agreements we can make?

What can the trainer do to facilitate a safe learning environment?

How can other training participants help make the training 
environment conducive to your learning?
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� Confidentiality
� Take Care of Yourself and Others
� Demonstrate Respect for all
� Right to Pass
� Right to Take Risks
� Assume Positive Intent
� Recognize We Are All Learning

Possible Shared Agreements

Next to the 3 - list three personal qualities/characteristics 
that help you in your work with young children

Next to the 2 - list 2 things that you hope to share with others 
during today’s session

Next to the 1 - write one factor that contributed to your 
being here today

Handout 4 
Getting to Know Each Other

Terminology 
� Teaching and Supporting
� Caregiving
� Young Children, Infants, Toddlers, Preschoolers
� Caregivers
� Families
� Others?

The Words We Will Use 

Understanding the 
Pyramid Model

The Pyramid Model for 
Supporting Social-Emotional 

Competence in Infants & Young Children
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1.1
Pyramid Model 
Overview

Understanding Social 
Emotional Development 

What is it and how does it happen?

The developing capacity of the child from birth through 5…

� to form close and secure relationships;

� experience, regulate, and express emotions in socially
and culturally appropriate ways; and

� explore the environment and learn - all in the context of
family, community, and culture.

CSEFEL Definition of Social Emotional 
Development

$GDSWHG�IURP�=(52�72�7+5((������

Think about your own social emotional skills and strengths

Think about social emotional skills you want to see and help 
support in the children you care for, or the skills they will 
need to be school ready

In 2 minutes, brainstorm a list of words you are thinking 
about

Activity: Social Emotional 
Development Brainstorm
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Why Focus on Social Emotional 
Development?

� Healthy Relationships - early relationships are vital to
brain development because they help wire the brain to
trust others, to love, and to feel safe and secure.

� Positive Experiences - new brain connections are formed
and modified through verbal and physical interactions

� Consistent and Secure Environment - the brain develops
gradually in response to experience and to the
environment

The Developing Brain:
Essential Needs

From: Brain Power: From Neurons to Networks, Tiffany Shlain & The Moxie Institute Films

1.2
Brain Power: From 
Neurons to Networks

Knowing Social Emotional 
Development Milestones
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Activity –
Developmental 
Continuum

Handout 8
Sort milestones into 
categories by age 
and developmental 
domain

Age Range Attachment Trust/Security Self-Awareness/ 
Identity

Exploration 
Autonomy/Independence

Infant  
(Birth to 15 

months) 

Newborns recognize human 
language and prefer their own 
mother's voice

Prefer human faces 

Early social interaction is a smile 
and mutual gazing

Crawls away but checks back 
visually; calls, and gestures to 
ensure adult contact 

Stretches arms to be taken

Prefers familiar adults 

Acts anxious around strangers 

Uses a blanket or stuffed toy for 
security and reassurance

Goes from accidentally 
sucking own hands to 
carefully watching them 

Tries to make things 
happen

Hits or kicks things to make 
a pleasing sight or sound 
continue 

Talks to self when alone

Prefers to be held by 
familiar people 

Imitates adult behaviors 

Knows own name 

Understands simple 
directions  

Brings thumb or hand to mouth

Tracks mother䇻s voice

Observes own hands

Babbles using all types of sounds

Uses a few words mixed with 
babbling to form sentences

Tries to keep a knee ride going by 
bouncing to get the adult started 
again

Shows strong feelings (anger, anxiety, 
affection)

*This list is a sampling of developmental indicators and is not intended to include all behaviors associated with early development.  For infant, there is considerable 
overlap among areas of growth. The term 䇾mother䇿 is used to represent the primary attachment figure.

The Developmental Continuum from Birth to 15 months: 
Social and Emotional Indicators*

Age Range Attachment Trust/Security Self-Awareness/ 
Identity

Exploration 
Autonomy/Independence

Toddler 
(12 mos. 
to 2 1/2 
years)

Relates to others by exploring things 
with them 

Pulls up, stands holding furniture, 
then walks alone 

Goes through a phase of clinging 
to primary caregiver 

Experiences periods of intense 
feelings when separating or 
reuniting with a parent 

Sees others as a barrier to 
immediate gratification 

Knows can make things 
happen but is not sure of 
responsibility for actions 

Becomes bossy 

Uses the words me, you, 
and I 

Says "No" to adults 

Explores everything 

Is sensitive to others' 
judging behavior 

Keeps looking for a toy that is hidden 
from view 

Understands many more words than 
can say 

Has wide mood swings (for example, 
from stubborn to cooperative) 

Wants to do things by self 

Adapted with permission from J. Ronald Lally, Abbey Griffin, et al., Caring for Infants and Toddlers in Groups: Developmentally Appropriate Practice (Washington, DC: 
ZERO TO THREE/The National Center, 1995), pp. 78-79. 

The Developmental Continuum from 12 months to 2.5 years: 
Social and Emotional Indicators

Age Range Attachment Trust/Security Self-Awareness/ 
Identity

Exploration 
Autonomy/Independence

Preschool
(2.5-3.5 

yrs)

Is capable of dramatic play 

Has better control over all aspects 
of self 

Needs to practice 

Needs adult coaching to get    
along well with others

Shows feelings with words and in 
symbolic play 

Is more aware that others have  
feelings

Can plan ahead 

Is capable of self-
evaluation (for example, 
good, bad, pretty, ugly) 

Tries to control self (for 
example, emotions and 
toileting) 

Is learning to take turns in 
conversations 

Knows a lot about 
communicating in the style 
of own culture 

Can play well with others if 
the setting is right 

Uses names of self and others 

Can tell others about what 
happened that day 

Has much larger vocabulary to 
express ideas 

Shows concern for others 

Classifies, labels, and sorts objects 
and experiences into groups 

Adapted with permission from J. Ronald Lally, Abbey Griffin, et al., Caring for Infants and Toddlers in Groups: Developmentally Appropriate Practice (Washington, DC: 
ZERO TO THREE/The National Center, 1995), pp. 78-79. 

The Developmental Continuum from 2.5 to 3.5 years: 
Social and Emotional Indicators
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� Confidence
� Capacity to develop good relationships with peers and

adults
� Concentration and persistence on challenging tasks
� Ability to effectively communicate emotions
� Ability to listen to instructions and be attentive
� Ability to solve social problems

Key Social Emotional Skills Needed for 
School

How can we get there?
Early childhood capacity to:
� Form relationships
� Express emotions
� Self-regulate
� Explore with security
� Develop nemergent|

emotional literacy

School-age capacity to:
� Feel confidence/

competence
� Make friends
� Persist
� Follow directions
� Be emotionally literate
� Manage emotions
� Be empathetic

Birth Five

� Hold and touch young children gently – offer gentle
caresses

� Warm and encouraging tone of voice
� Play, talk, sing and read books
� Quick and predictable responses
� Routines establish patterns of caring response
� One-on-one time
� Welcoming families

Ways to Make Every Day Count

How do 
Caregivers 
Support Social 
Emotional 
Development?

1.3
Caregiver Supporting 
Development
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� Assist the child to explore the environment and learn?
� Promote the context of culture, family and community?
� Let the child experience, regulate, and express

emotions?
� Promote a secure relationship?

What Strategies Do the Caregivers Use To 
Promote Social Emotional Development?

What does 
the caregiver 
do to support 
self 
regulation? 

1.4
Caregiver Supporting 
Self-Regulation

Activity: Partner Discussion

Were her efforts successful?

What did you see the caregiver doing to help the young child 
regulate himself?

What did you see the baby doing?

Handout 10
Self-Reflection

Practice Implementation 
Checklist

Warm and Responsive 
Relationships

PRISM Intro Handout 1 7



Major Messages to Take Home

Social Emotional Development:

The developing capacity of the child from birth 
through 5 to form close and secure relationships; 
experience, regulate, and express emotions in 
socially and culturally appropriate ways; and 
explore the environment and learn - all in the 
context of family, community, and culture. 

Developmental Continuum

Make every 
day count!Birth Five

Tier 1 Practices: Teaching Pyramid 
Infant-Toddler Practices
Communication & 
building relationships

Warmth & Responsivity

Peer interactions

Active engagement

Responding to and 
teaching about feelings

Communicate behavioral 
expectations

Respond to distress & 
manage challenging 
behaviors

Strategies for delays or 
dual-language learners

Schedule, routines, & 
transitions

Environmental 
arrangement

Collaborate to support 
social emotional 
development 

Engaging parents
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For more information, visit
prism.ku.edu

Tier 1 Introduction
Handout 2 Agenda

Introduction & Social Emotional 
Development Agenda

Part 1

 Setting the Stage

 The Pyramid Model

 The Developing Brain

Break

Part 2

 Caregiver’s Role in Supporting Development

 Wrap-up and Reflection

Other Information

PRISM





For more information, visit
prism.ku.edu

PRISM Training Topics

1
 Introduction & Social 

Emotional Development
Total Time: 2.5 Hours

Topics
Basics of the Pyramid Model 

What is Social Emotional 
Development?

Caregiver’s Role in Supporting Social 
Emotional Development

2
Focusing on Relationships

Total Time: 2.5 Hours
Topics

How Attachments & Relationships 
Build Over Time 

Growing Relationships with 
Children & Families 

Role of Culture

Risk Factors

3
Responsive Routines, 

Schedules & Environments
Total Time: 1.5 Hours

Topics
Using Caregiving Routines to Support 

Social-Emotional Development 

How Environment can Promote 
Social-Emotional Development

Equipping Families around 
Routines & Environments

4
Understanding Behavior

Total Time: 2.5 Hours
Topics

What is Behavior?

How Young Children’s Behavior is 
Meaningful Communication 

Gathering Information about Behavior

Responding to Behavior Using 
Strategies that Support Social 

Emotional Development

5
Teaching about Feelings

Total Time: 1.5 Hours
Topics

What is Emotional Literacy & 
Why is it Important?

 Strategies to Teach Young Children 
to Identify and Name Feelings 

Using Real-Life Situations to Teach 
about Feelings

6
Supporting 

Active Engagement 
Total Time: 1.5 Hours

Topics
What is Active Engagement?

Keeping Children Engaged

Engaging Unengaged Children

8
Challenging Behavior

Total Time: 2.5 Hours
Topics

What is Challenging Behavior?

Reasons for Challenging Behavior

Prevention & Replacement Strategies

Collecting Data on Behavior

Communicating with 
Families & Co-teachers

9
Tiers 2 & 3 Supports

Total Time: 1 Hour
Topics

What are Tier 2 & Tier 3 Supports?

Data-based Decision Making

Embedding Supports in Routines

Creating Child Support Plans

Collaborating with Families & 
Specialists

Overview and Recommended Order of Trainings

PRISM
Tier 1 Introduction
Handout 3 Training Topics

7
Promoting 

Peer Interactions
Total Time: 1.5 Hours

Topics
Development of Play Skills 

Teaching Social and Friendship Skills

Supporting Positive Peer Interactions 
in Young Children





GeWWing Wo KnoZ Each OWher 
DirecWions: Fill oXW Whe lisWs, When inWrodXce  

\oXrself Wo someone & e[change responses 

Tier 1 InWrodXcWion For more informaWion:   
HandoXW 4 GeWWing Wo KnoZ Each OWher prism.kX.edX  
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The Pyramid Model for Supporting Social-Emotional  
Competence in Infants and Young Children 

Tier 1 Introduction       For more information , go to     
Handout 5 Pyramid Model      prism.ku.edu 





TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 1 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 2 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 3 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 4 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 5 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 6 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 7 of 8) ]eUoWoWhUee.oUg 



TieU 1 InWUodXcWion FoU moUe infoUmaWion:   
HandoXW 6 AddUeVVing Challenging BehaYioU (S 8 of 8) ]eUoWoWhUee.oUg 



CSEFEL DefiniWion of Social-EmoWional DeYelopmenW 

Tier 1 InWrodXcWion For more informaWion:   
HandoXW 7 DefiniWion of Social-EmoWional DeYelopmenW YanderbilW.edX/cVefel 

The Werm Vocial-emoWional deYelopmenW referV Wo Whe deYeloping capaciW\ of 
Whe child from birWh WhroXgh fiYe \earV of age Wo: 

x form cloVe and VecXUe adXlW and peer UelaWionVhipV 

x e[peUience, UegXlaWe, and e[pUeVV emoWionV in Vociall\ and cXlWXrall\ 
appropriaWe Za\V and 

x e[ploUe Whe enYironmenW and learn 

...all in Whe conWe[W of famil\, commXniW\, and cXlWXUe. 

 

 

CaUegiYeUV promoWe healWh\ deYelopmenW b\: 

x Zorking Wo VXppoUW Vocial-emoWional ZellneVV in all \oXng children 

x making eYer\ efforW Wo pUeYenW Whe occXrrence or eVcalaWion of Vocial-
emoWional pUoblemV in children aW-riVk 

x idenWif\ing and Zorking Wo UemediaWe pUoblemV WhaW VXrface, and 

x Zhen neceVVar\, UefeUUing children and Wheir familieV Wo appUopUiaWe 
VeUYiceV 

 

AdaSWed ZLWK SeUPLVVLRQ IURP ZERO WR THREE’V deILQLWLRQ RI LQIaQW PeQWaO KeaOWK, 2001. 





TKH DHYHORSPHQWDO CRQWLQXXP RI SRFLDO & EPRWLRQDO IQGLFDWRUV 
DLUHFWLRQV: SRUW WKH PLOHVWRQHV LQWR FDWHJRULHV  

DFFRUGLQJ WR GHYHORSPHQWDO DJH DQG GHYHORSPHQWDO GRPDLQ 

TLHU 1 IQWURGXFWLRQ FRU PRUH LQIRUPDWLRQ:   
HDQGRXW 8 BODQN DHYHORSPHQWDO CRQWLQXXP YDQGHUELOW.HGX/FVHIHO 

Age Range 
Forming Close & 

Supportive Relationships 
Developing  

Self-Awareness & Identity 
Growing Exploration & 

Independence 

 x RHFRJQL]HV KXPDQ ODQJXDJH/
SUHIHUV PRWKHU’V YRLFH 

x PUHIHUV KXPDQ IDFHV 
x PUHIHUV IDPLOLDU DGXOWV 
x EDUO\ VRFLDO LQWHUDFWLRQ LV D VPLOH 

DQG PXWXDO JD]H 
x CUDZOV DZD\ EXW FKHFNV EDFN WR 

HQVXUH DGXOW FRQWDFW 
x SWUHWFKHV DUPV WR EH SLFNHG XS 
x AFWV DQ[LRXV DURXQG VWUDQJHUV 
x 8VHV VWXIIHG WR\ IRU VHFXULW\  

x GRHV IURP DFFLGHQWDOO\ VXFNLQJ 
RZQ KDQGV WR FDUHIXOO\ 
ZDWFKLQJ WKHP 

x TULHV WR PDNH WKLQJV KDSSHQ 
x HLWV RU NLFNV WR PDNH D SOHDVLQJ 

VLJKW RU VRXQG FRQWLQXH 
x TDONV WR VHOI ZKHQ DORQH 
x PUHIHUV WR EH KHOG E\ IDPLOLDU 

SHRSOH 
x IPLWDWHV DGXOW EHKDYLRU 
x KQRZV RZQ QDPH 
x 8QGHUVWDQGV VLPSOH GLUHFWLRQV  

x BULQJV WKXPE RU KDQG WR PRXWK 
x TUDFNV PRWKHU’V YRLFH 
x OEVHUYHV RZQ KDQGV 
x BDEEOHV XVLQJ DOO W\SHV RI 

VRXQGV 
x 8VHV D IHZ ZRUGV PL[HG ZLWK 

EDEEOLQJ WR IRUP VHQWHQFHV 
x TULHV WR NHHS D NQHH ULGH JRLQJ 

E\ ERXQFLQJ WR JHW DGXOW 
VWDUWHG DJDLQ 

x SKRZV VWURQJ IHHOLQJV  
(DQJHU, DQ[LHW\, DIIHFWLRQ)  

 x RHODWHV WR RWKHUV E\ H[SORULQJ 
WKLQJV ZLWK WKHP 

x PXOOV XS, VWDQGV KROGLQJ 
IXUQLWXUH, WKHQ ZDONV DORQH 

x GRHV WKURXJK D SKDVH RI 
FOLQJLQJ WR SULPDU\ FDUHJLYHU 

x E[SHULHQFHV SHULRG RI LQWHQVH 
IHHOLQJV ZKHQ VHSDUDWLQJ RU 
UHXQLWLQJ ZLWK SDUHQW 

 
 
 

x KQRZV FDQ PDNH WKLQJV 
KDSSHQ, EXW QRW VXUH RI 
UHVSRQVLELOLW\ IRU DFWLRQV 

x BHFRPHV ERVV\ 
x 8VHV ZRUGV: MH, <RX, I 
x SD\V “NR” WR DGXOWV 
x E[SORUHV HYHU\WKLQJ 
x IV VHQVLWLYH WR RWKHUV’ MXGJLQJ 

EHKDYLRU  

x KHHSV ORRNLQJ IRU D WR\ WKDW LV 
KLGGHQ IURP YLHZ 

x 8QGHUVWDQGV PDQ\ PRUH ZRUGV 
WKDQ FDQ VD\ 

x HDV ZLGH PRRG VZLQJV  
(H.J., VWXEERUQ WR FRRSHUDWLYH) 

x :DQWV WR GR WKLQJV E\ VHOI  

 x IV FDSDEOH RI GUDPDWLF SOD\ 
x HDV EHWWHU FRQWURO RYHU DOO 

DVSHFWV RI VHOI 
x NHHGV DGXOW FRDFKLQJ WR JHW 

DORQJ ZHOO ZLWK RWKHUV 
x SKRZV IHHOLQJV ZLWK ZRUGV DQG 

LQ V\PEROLF SOD\ 
x IV PRUH DZDUH WKDW RWKHUV KDYH 

IHHOLQJV 
x CDQ SODQ DKHDG 

x IV FDSDEOH RI VHOI-HYDOXDWLRQ 
(H.J., JRRG, EDG) 

x TULHV WR FRQWURO VHOI  
(H.J., HPRWLRQV, WRLOHWLQJ) 

x IV OHDUQLQJ WR WDNH WXUQV LQ 
FRQYHUVDWLRQ 

x KQRZV D ORW DERXW 
FRPPXQLFDWLQJ LQ WKH VW\OH RI 
RZQ FXOWXUH  

x 8VHV QDPHV RI VHOI DQG RWKHUV 
x CDQ WHOO RWKHUV DERXW ZKDW 

KDSSHQHG WKDW GD\ 
x HDV PXFK ODUJHU YRFDEXODU\ WR 

H[SUHVV 
x SKRZV FRQFHUQ IRU RWKHUV 
x CODVVLILHV, ODEHOV, VRUWV REMHFWV 

DQG H[SHULHQFHV LQWR JURXSV  

AGDSWHG E\ CSEFEL ZLWK SHUPLVVLRQ IURP J. RRQDOG LDOO\, AEEH\ GULIILQ, HW DO., CaUiQg fRU IQfaQWV aQd TRddOeUV iQ GURXSV:  
DeYeORSPeQWaOO\ ASSURSUiaWe PUacWice (:DVKLQJWRQ, DC: =ERO TO THREE/TKH NDWLRQDO CHQWHU, 1995), SS. 78-79. 





TKH DHYHORSPHQWDO CRQWLQXXP RI SRFLDO & EPRWLRQDO IQGLFDWRUV 

TLHU 1 IQWURGXFWLRQ FRU PRUH LQIRUPDWLRQ:   
HDQGRXW 9 DHYHORSPHQWDO CRQWLQXXP YDQGHUELOW.HGX/FVHIHO 

Age Range 
Forming Close & 

Supportive Relationships 
Developing  

Self-Awareness & Identity 
Growing Exploration & 

Independence 

 x RHFRJQL]HV KXPDQ ODQJXDJH/
SUHIHUV PRWKHU’V YRLFH 

x PUHIHUV KXPDQ IDFHV 
x PUHIHUV IDPLOLDU DGXOWV 
x EDUO\ VRFLDO LQWHUDFWLRQ LV D VPLOH 

DQG PXWXDO JD]H 
x CUDZOV DZD\ EXW FKHFNV EDFN WR 

HQVXUH DGXOW FRQWDFW 
x SWUHWFKHV DUPV WR EH SLFNHG XS 
x AFWV DQ[LRXV DURXQG VWUDQJHUV 
x 8VHV VWXIIHG WR\ IRU VHFXULW\  

x GRHV IURP DFFLGHQWDOO\ VXFNLQJ 
RZQ KDQGV WR FDUHIXOO\ 
ZDWFKLQJ WKHP 

x TULHV WR PDNH WKLQJV KDSSHQ 
x HLWV RU NLFNV WR PDNH D SOHDVLQJ 

VLJKW RU VRXQG FRQWLQXH 
x TDONV WR VHOI ZKHQ DORQH 
x PUHIHUV WR EH KHOG E\ IDPLOLDU 

SHRSOH 
x IPLWDWHV DGXOW EHKDYLRU 
x KQRZV RZQ QDPH 
x 8QGHUVWDQGV VLPSOH GLUHFWLRQV  

x BULQJV WKXPE RU KDQG WR PRXWK 
x TUDFNV PRWKHU’V YRLFH 
x OEVHUYHV RZQ KDQGV 
x BDEEOHV XVLQJ DOO W\SHV RI 

VRXQGV 
x 8VHV D IHZ ZRUGV PL[HG ZLWK 

EDEEOLQJ WR IRUP VHQWHQFHV 
x TULHV WR NHHS D NQHH ULGH JRLQJ 

E\ ERXQFLQJ WR JHW DGXOW 
VWDUWHG DJDLQ 

x SKRZV VWURQJ IHHOLQJV  
(DQJHU, DQ[LHW\, DIIHFWLRQ)  

 x RHODWHV WR RWKHUV E\ H[SORULQJ 
WKLQJV ZLWK WKHP 

x PXOOV XS, VWDQGV KROGLQJ 
IXUQLWXUH, WKHQ ZDONV DORQH 

x GRHV WKURXJK D SKDVH RI 
FOLQJLQJ WR SULPDU\ FDUHJLYHU 

x E[SHULHQFHV SHULRG RI LQWHQVH 
IHHOLQJV ZKHQ VHSDUDWLQJ RU 
UHXQLWLQJ ZLWK SDUHQW 

 
 
 

x KQRZV FDQ PDNH WKLQJV 
KDSSHQ, EXW QRW VXUH RI 
UHVSRQVLELOLW\ IRU DFWLRQV 

x BHFRPHV ERVV\ 
x 8VHV ZRUGV: MH, <RX, I 
x SD\V “NR” WR DGXOWV 
x E[SORUHV HYHU\WKLQJ 
x IV VHQVLWLYH WR RWKHUV’ MXGJLQJ 

EHKDYLRU  

x KHHSV ORRNLQJ IRU D WR\ WKDW LV 
KLGGHQ IURP YLHZ 

x 8QGHUVWDQGV PDQ\ PRUH ZRUGV 
WKDQ FDQ VD\ 

x HDV ZLGH PRRG VZLQJV  
(H.J., VWXEERUQ WR FRRSHUDWLYH) 

x :DQWV WR GR WKLQJV E\ VHOI  

 x IV FDSDEOH RI GUDPDWLF SOD\ 
x HDV EHWWHU FRQWURO RYHU DOO 

DVSHFWV RI VHOI 
x NHHGV DGXOW FRDFKLQJ WR JHW 

DORQJ ZHOO ZLWK RWKHUV 
x SKRZV IHHOLQJV ZLWK ZRUGV DQG 

LQ V\PEROLF SOD\ 
x IV PRUH DZDUH WKDW RWKHUV KDYH 

IHHOLQJV 
x CDQ SODQ DKHDG 

x IV FDSDEOH RI VHOI-HYDOXDWLRQ 
(H.J., JRRG, EDG) 

x TULHV WR FRQWURO VHOI  
(H.J., HPRWLRQV, WRLOHWLQJ) 

x IV OHDUQLQJ WR WDNH WXUQV LQ 
FRQYHUVDWLRQ 

x KQRZV D ORW DERXW 
FRPPXQLFDWLQJ LQ WKH VW\OH RI 
RZQ FXOWXUH  

x 8VHV QDPHV RI VHOI DQG RWKHUV 
x CDQ WHOO RWKHUV DERXW ZKDW 

KDSSHQHG WKDW GD\ 
x HDV PXFK ODUJHU YRFDEXODU\ WR 

H[SUHVV 
x SKRZV FRQFHUQ IRU RWKHUV 
x CODVVLILHV, ODEHOV, VRUWV REMHFWV 

DQG H[SHULHQFHV LQWR JURXSV  

AGDSWHG E\ CSEFEL ZLWK SHUPLVVLRQ IURP J. RRQDOG LDOO\, AEEH\ GULIILQ, HW DO., CaUiQg fRU IQfaQWV aQd TRddOeUV iQ GURXSV:  
DeYeORSPeQWaOO\ ASSURSUiaWe PUacWice (:DVKLQJWRQ, DC: =ERO TO THREE/TKH NDWLRQDO CHQWHU, 1995), SS. 78-79. 





PUacWice IPSOePeQWaWiRQ ChecNOiVW: WaUPWh & ReVSRQViYiW\  
POace a VWaU Qe[W WR Whe iWePV \RX feeO aUe a VWUeQgWh fRU \RX. 

TheQ, checN aQ\ Rf Whe bR[eV WhaW aSSO\. 

TieU 1 IQWURdXcWiRQ FRU PRUe iQfRUPaWiRQ:   
HaQdRXW 10 PUacWice IPSOePeQWaWiRQ ChecNOiVW (DWR)  SUiVP.NX.edX  

DePRQVWUaWe ZaUPWh & be 
UeVSRQViYe WR iQdiYidXaO chiOdUeQ 

LeaUQ 
PRUe 
abRXW WhiV 

DR WhiV 
PRUe 
RfWeQ 

DR iQ 
RWheU 
URXWiQeV RU 
diffeUeQWO\ 

DR WhiV iQ 
beWWeU 
Za\V 

PRViWiYe, caOP, & VXSSRUWiYe WRQe WR 
cOaVV 

        

SWa\ aW chiOd’V OeYeO dXUiQg iQWeUacWiRQV 
aOPRVW aOO Whe WiPe 

        

UVe ZaUP, UeVSRQViYe WRQe, PaNe e\e 
cRQWacW, aQd VPiOe ZheQ iQWeUacWiQg ZiWh 
chiOdUeQ 

        

ShRZ Sh\VicaO affecWiRQ WRZaUd chiOdUeQ         

GUeeW & acNQRZOedge chiOdUeQ ZaUPO\ 
XSRQ aUUiYaO & ZheQ Whe\ eQWeU aQ 
acWiYiW\ RU aUea 

        

ShRZ iQWeUeVW iQ chiOd; SaWieQW ZiWh 
chiOdUeQ’V iQiWiaWiRQV 

    

ReadiO\ SaUWiciSaWe iQ chiOdUeQ’V SOa\ & 
acWiYiWieV 

    

I ZRXOd Oike WR... 

M\ NRWeV: 





PXW aQ “X” LQ Whe bR[ WhaW beVW deVcULbeV \RXU RSLQLRQ aV 
a UeVXOW Rf aWWeQdLQg WhLV WUaLQLQg: 

SWURQgO\ 
AgUee 

SRPeZhaW 
AgUee 

SRPeZhaW 
DLVagUee 

SWURQgO\ 
DLVagUee N/A 

I haYe a beWWeU XQdeUVWaQdLQg Rf ZhaW VRcLaO-ePRWLRQaO 
deYeORSPeQW PeaQV fRU LQfaQWV aQd WRddOeUV aQd hRZ LW 
XQfROdV ZLWhLQ Whe cRQWe[W Rf caUegLYLQg UeOaWLRQVhLSV. 

     

I haYe a beWWeU XQdeUVWaQdLQg Rf hRZ eaUO\ VRcLaO-ePRWLRQaO 
VNLOOV LPSacW VchRRO UeadLQeVV.  

     

DXULQg WhLV WUaLQLQg, I WhRXghW Rf Za\V WR LQcRUSRUaWe ZhaW I 
ZaV heaULQg LQWR P\ daLO\ cOaVVURRP acWLYLWLeV. 

     

M\ WUaLQeU ZaV NQRZOedgeabOe abRXW Whe P\UaPLd MRdeO.       

M\ WUaLQeU ZaV abOe WR SUeVeQW Whe PaWeULaO LQ aQ 
XQdeUVWaQdabOe Za\. 

     

M\ WUaLQeU ZaV UeVSRQVLYe WR SaUWLcLSaQWV· TXeVWLRQV aQd 
QeedV. 

     

TUaLQLQg FeedbacN FRUP 
DLUecWLRQV: POeaVe WaNe a PRPeQW WR SURYLde feedbacN RQ Whe  

WUaLQLQg \RX UeceLYed. WheQ Whe VXUYe\ LV cRPSOeWe, OeaYe LW ZLWh \RXU WUaLQeU. 

TLeU 1 IQWURdXcWLRQ  FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 11 TUaLQLQg FeedbacN SULVP.NX.edX 

TUaiQiQg LRcaWiRQ:   TUaiQiQg DaWe:       /        /              M\ PURgUaP RU CeQWeU: 

PRViWiRQ (CiUcOe RQe): 
AdPLQLVWUaWRU  EdXcaWLRQ CRRUdLQaWRU  DLVabLOLW\ CRRUdLQaWRU  MeQWaO HeaOWh CRQVXOWaQW 
TeacheU  TeacheU AVVLVWaQW  OWheU (SOeaVe OLVW) __________________________________________________ 

POeaVe UeVSRQd WR Whe fROORZLQg TXeVWLRQV UegaUdLQg WhLV WUaLQLQg: 

The beVW feaWXUeV Rf WhLV WUaLQLQg ZeUe… 

 

 

M\ VXggeVWLRQV fRU LPSURYePeQW aUe… 

 

 

OWheU cRPPeQWV aQd UeacWLRQV I ZLVh WR RffeU (SOeaVe XVe Whe bacN Rf Whe fRUP fRU e[WUa VSace): 
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