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Participants will be able to:
• Understand and describe that all young children’s 

behavior is a way of communicating and has meaning
• Use a variety of strategies, including observation and 

self-reflection, to increase capacity to support social-
emotional development of infants, toddlers, and their 
families

Learner Objectives
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• Setting the Stage
• Observation
• Examining our Reactions
• Responding to Challenges
• Wrap-up & Reflection

Training Agenda
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Our Learning Environment

What are some agreements we can make?

What can the trainer do to facilitate a safe learning environment?

How can other training participants help make the training 
environment conducive to your learning?

4
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• Confidentiality 
• Take Care of Yourself and Others
• Demonstrate Respect for all
• Right to Pass
• Right to Take Risks
• Assume Positive Intent
• Recognize We Are All Learning, and in Different Ways 

Possible Shared Agreements
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Understand 
& Respond 
to Behavior

Strategies

Family
& 

Environment

Caregiver
Thoughts

Child Cues

Child 
Development

Observation
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Understanding 
Behavior
Observation helps us 
understand children’s 
development and 
behavior

Understand 
& Respond 
to Behavior

Family
& 

Environment
Observation
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• Record what you see and hear
• Be objective – just the facts
• Use all of your senses (see, hear, touch, feel, smell)
• Note your own responses and how you are feeling
• Observe different days, different times of day, different 

places and activities

Understanding Behavior:
Observation

8
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Understanding 
Behavior:
Observation
What do you see in this 
picture?

Shared by Kristin Tenney-Blackwell
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• What was my purpose for observing?
• Do I notice any similarities or patterns?
• What do these observations suggest?
• What else might be going on?
• Is there anything else I want to observe or find out?
• How does this observation fit with other things that I know 

about the child?

Understanding Behavior:
Time for Reflection
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Handouts 4 & 5
Think about where you feel each child falls on the 
continuum of traits, such as activity level, adaptability, 
persistence, mood, etc. 

Understanding Behavior:
Temperament – A Continuum of Traits
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Understanding Behavior:
Learning From Families
Encourage families to share 
their observations.
Let families know their 
observations are important 
and valued.
Place a basket at sign-in for 
families to drop off photos 
and notes to support 
careful observation.

Shared by Kristin Tenney-Blackwell

12
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Understanding 
Behavior
Cues of Young Children

Understand 
& Respond 
to Behavior

Child Cues
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Disengagement cues – “I need 
a break.”

Understanding Behavior:
Cues of Young Children

Engagement 
cues: 

“I want 
more.” 

Disengagement 
cues:

“I need a 
break.”
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Understanding Behavior:
Cues of Young Children
Engagement Cues
• Eyes widen
• Turn eyes, body, or head 
toward speaker
•Alert face
• Steady breathing
•Hand-to-mouth activity
•Hand clasped together
•Grasping finger or object
• Smooth movements

Disengagement Cues
•Crying or fussing
•Gagging, spitting
• Frowning
•Hiccupping, yawning, 
sneezing
• Jittery or jerky movements
• Falling asleep
•Back arching
• Turning away
• Stiff or limp posture

15

Understanding 
Behavior: Cues of 
Young Children
How Would You Respond 
to These Young Children?

16
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Understanding 
Behavior: 
Development & 
Challenges
Development & its 
influences on challenges 
and behaviors

Understand 
& Respond 
to Behavior

Child 
Development

17

Understanding Behavior:
Development & Challenges

Development creates the need for caregiving shifts and modifications

New challenges may emerge with development

Challenges may occur because development has not yet occurred 
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Understanding Behavior:
Development & 
Challenges
A 3-month-old screams 
and cries for long 
periods of time 
because…
A 17-month-old hits 
another child because … 
A 2-year-old says “no” 
frequently because…

19

Challenging Situation with a 9-Month-Old

20
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Understanding 
Behavior: Examining 
our Reactions
Caregiver values, beliefs, 
& assumptions

Understand 
& Respond 
to Behavior

Caregiver
Thoughts

21

Understanding Behavior:
Examining Our Reactions

Handout 7
What behaviors push your buttons?
How do these behaviors make you 
feel?
How does this impact your relationship 
with a child 
and their family?

22

• Pay attention to your own behavior, thoughts, and 
feelings 

• Use thoughts and feelings as a signal  
• Take extra effort to remain calm or take a break
• Ask for help
• Take time for additional observations
• How do these feelings impact your relationship 

with the child? the family?

Understanding Behavior:
Examining our Reactions

23

Understanding Behavior:
Noticing & Challenging our Thoughts

Original Thoughts

That child never stops crying. He is driving me 
crazy. 

I can’t calm him.  Nothing works. Maybe center 
care is not for him.

Reframed Thoughts
This child is getting to know me and learning how to 
regulate. My job is to stay calm and help soothe him. 
As I stay calm and keep trying to find ways to 
comfort him, we will develop a better relationship 
which will help him.

I can handle this. I am in control. I am not alone in 
this. I can ask others for help and support.

24
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Understanding Behavior:
Noticing & Challenging our Thoughts

Original Thoughts

Sarah is only trying to get to me and ruin my day. 

I don’t know how to do this. 

This child’s needs are beyond my training.

Reframed Thoughts
Sarah is not developmentally capable of this. She 
may have learned that this is a good way to get her 
needs met. I can work harder to teach her better 
ways to get her needs met.

I work as part of a team. We can work together to 
try to figure this out. This child and family need our 
help.

25

Read the example listed 
Pick a “Hot Button” behavior from Handout 7 to record on 
Handout 8
Write down thoughts you have about the behavior
Challenge your thoughts in order to reframe and replace 
with a more objective thought

Activity: Reframing  Behavior
Handouts 7 & 8

26

Noticing & 
Challenging Our 
Thoughts
PRISM Behavior –
Noticing & Challenging 
Our Thoughts
(Part 1 of 2)

27

Noticing & 
Challenging Our 
Thoughts
PRISM Behavior –
Noticing & Challenging 
Our Thoughts 
(Part 2 of 2)

28
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• Notice your own feelings, step back
• Observe the behavior
• Ask “I wonder” questions about the behavior 
• Revisit developmental resources about child’s age and 

stage of growth
• Think about how this might feel for parents and families

Strategies for Reframing 

29

Understanding 
Behavior
Effective strategies for 
addressing challenging 
behaviors & situations

Understand 
& Respond 
to Behavior

Strategies

30

Responding to 
Classroom Challenges

Help children recognize & deal with emotion

Respond immediately

Remain calm & supportive

31

Responding to 
Challenging Behaviors

Redirect often & use planned ignoring when necessary

Provide positive attention once the child is calm

Use the opportunity to teach problem solving

32
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Self-Reflection:
Practice 
Implementation 
Checklists
Handout 9

Responding to Distress & 
Managing Challenging 
Behavior

Communicating Age-
Appropriate Behavioral 
Expectations

33

• Caregivers who reflect on their own well-being, skills, 
and perspectives will be better equipped to contribute to 
the positive social-emotional development of infants and 
toddlers and to support families rearing infants and 
toddlers. 

• Caregivers who use a variety of strategies, including 
observation, will be better able to form close 
relationships with infants, toddlers, and their families.  

Major Messages to Take Home

34





For more information, visit
prism.ku.edu

Tier 1 Understanding Child Behavior
Handout 2 Agenda

Understanding Child Behavior
Agenda

Part 1
 Setting the Stage
 Observation
 Learning From Families

Break
Part 2
 Cues of Young Children
 Behavior & Challenges

Break
Part 3
 Examining our Reactions
 Responding to Challenges
 Wrap-up and Reflection

Other Information

PRISM
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TLeU 1 UQdeUVWaQdLQJ BeKaYLRU FRU PRUe LQIRUPaWLRQ:   
HaQdRXW 3 UQdeUVWaQd & ReVSRQd WR BeKaYLRU SULVP.NX.edX  





Temperament Continuum 
Directions: Place the initials of each of the children in \our care on the continuum  
for each trait based on \our obserYations and discussions Zith the child’s famil\. 

Tier 1 Understanding BehaYior For more information:   
Handout 4 Temperament Continuum (p 1 of 2) Yanderbilt.edu/csefel 

AcWLYLW\ LHYHO  
Ver\ ActiYe Not ActiYe 
Wiggle and squirm, difficult\ sitting still Sit back quietl\, prefer sedentar\ actiYities 

DLVWUacWLbLOLW\ 
Ver\ Distractible Not Distractible 
Difficult Concentrating High degree of Concentration 
Difficult\ pa\ing attention Zhen engaged in an actiYit\ Pa\s attention Zhen engaged in an actiYit\ 
Easil\ distracted b\ sounds or sights during actiYities Not easil\ distracted b\ sounds or sights during actiYities 

IQWHQVLW\ 
Ver\ Intense Not Intense 
Intense positiYe and negatiYe emotions Muted emotional reactions 
Strong reactions  

RHJXOaULW\ 
Ver\ Regular Not Regular 
Predictable appetite, sleep patterns, elimination Unpredictable appetite, sleep patterns, elimination 

SHQVRU\ TKUHVKROd 
High Threshold LoZ Threshold 
Not sensitiYe to ph\sical stimuli including sounds, tastes, touch,  
temperature changes 

SensitiYe to ph\sical stimuli including sounds, tastes, touch,  
temperature changes 

 Pick\ eater, difficult\ sleeping in strange crib/bed 
ASSURacK/WLWKdUaZaO 

Tendenc\ to Approach Tendenc\ to WithdraZ 
Eagerl\ approaches neZ situations or people Hesitant or resistant Zhen faced Zith neZ situations, people, or 

things 
Adaptabilità 

Ver\ Adaptable Difficult\ Adapting 
Transitions easil\ to neZ actiYities and situations Has difficult\ transitioning to neZ actiYities or situations 

PHUVLVWHQcH 
Persistent Easil\ Frustrated 
Continues Zith a task or actiYit\ in the face of obstacles MoYes on to a neZ task or actiYit\ Zhen faced Zith obstacles 
Doesn’t become frustrated easil\ Gets frustrated easil\ 

MRRd 
PositiYe Mood Serious Mood 
Reacts to the Zorld in a positiYe Za\, generall\ cheerful Reacts to situations negatiYel\, mood is generall\ serious 
ZERO TO THREE: RetrieYed from ZorldZideZeb http://ZZZ.]erotothree.org/site/PageSerYer?pagename=ka\_temp June 11, 2009  
Dimensions of temperament (found in seYeral places and merged/adapted). 
WestEd. (1995). The Program for Infant Toddler CaregiYers’ (PITC) Trainers Manual, module 1: Social-emotional groZth and sociali]ation (p.21). Sacramento, CA: California 
Department of Education. 
Thomas, Chess, Birch, Hert]ig, & Korn, 1963. 



Temperament Continuum 

Tier 1 Understanding BehaYior For more information:   
Handout 4 Temperament Continuum (p 2 of 2) Yanderbilt.edu/csefel 

Where do I find more information on temperament? 
See the CSEFEL Zeb site (http://ZZZ.Yanderbilt.edu/csefel) for additional resources. 
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UndersWanding TemperamenW in InfanWs and Toddlers 
WhaW Works Brief Series • Lindse\ T. Allard and Am\ HXnWer 

Tier 1 UndersWanding BehaYior For more informaWion:   
HandoXW 5 TemperamenW ArWicle (p 1 of 5) YanderbilW.edX/csefel 

TZenW\-monWh-old LaXra jXsW began care in Ms. Neil·s 
famil\ child care home. Ms. Neil is haYing difficXlW\ inWe-
graWing LaXra inWo her program. LaXra·s schedXle is Xnpre-
dicWable³she becomes Wired or hXngr\ aW differenW Wimes 
each da\³and she alZa\s seems Wo ZanW Wo rXn, climb, 
and jXmp on eYer\Whing. LaXra also geWs e[Wremel\ XpseW 
Zhen iW is Wime Wo WransiWion from oXWdoor pla\ Wo lXnch, or 
Zhen Ms. Neil inWerrXpWs an acWiYiW\ in Zhich LaXra is en-
gaged. IW is noW Xncommon for her Wo WanWrXm for 10 
minXWes or more aW Whese Wimes. Ms. Neil has had man\ 
\ears of e[perience Zorking ZiWh \oXng children, and aW-
WribXWes LaXra·s lack of a consisWenW schedXle Wo her recenW 
enrollmenW and need Wo geW Xsed Wo Whe program. She is 
also sWrXggling ZiWh Whe facW WhaW her faYoriWe acWiYiWies³
qXieW games, book reading, and sensor\ e[periences³are 
ones WhaW LaXra doesn·W seem Wo enjo\. AfWer seYeral 
Zeeks of obserYing liWWle change in LaXra·s behaYiors, Ms. 
Neil is frXsWraWed. LaXra·s XnpredicWable napping and feed-
ing Wimes, as Zell as her consWanW need for ph\sical acWiYiW\ 
and inWense reacWions dXring WransiWions, are making re-
sponsiYe care for all Whe oWher children difficXlW. Ms. Neil 
meeWs ZiWh LaXra·s famil\, and learns WhaW LaXra·s parenWs 
haYen·W had difficXlW\ ZiWh Whe issXes she describes. When 
she asks specificall\ aboXW her schedXle, her parenWs de-
scribe LaXra as being a good eaWer and sleeper, bXW do 
reporW WhaW she doesn·W haYe a consisWenW schedXle for 
eaWing or napping. The\ also share WhaW LaXra·s need for 
acWiYe ph\sical pla\ is W\picall\ noW an issXe becaXse Whe\ 
haYe a large back\ard and LaXra has seYeral older siblings 
Zho ofWen inclXde her in Wheir acWiYe pla\. SWill, all of Whe 
adXlWs are concerned aboXW LaXra·s sXccess WransiWioning 
inWo Ms. Neil·s program, and ZanW Wo find a Za\ Wo help 
her. 

WhaW Is TemperamenW? 
A child·s WemperamenW describes Whe Za\ in Zhich she 
approaches and reacWs Wo Whe Zorld. IW is her personal 
“sW\le.” TemperamenW inflXences a child·s behaYior and Whe 
Za\ she inWeracWs ZiWh oWhers . While WemperamenW does 
noW clearl\ define or predicW behaYior, XndersWanding a 
child·s WemperamenW can help proYiders and families beW-
Wer XndersWand hoZ \oXng children reacW and relaWe Wo Whe 
Zorld aroXnd Whem. InformaWion aboXW WemperamenW can 
also gXide parenWs and caregiYers Wo idenWif\ children·s 
sWrengWhs and Whe sXpporWs Whe\ need Wo sXcceed in Wheir 
relaWionships and enYironmenWs. 

Researchers haYe described \oXng children·s Wempera-
menW b\ depicWing seYeral differenW WraiWs. These WraiWs ad-
dress an infanW·s leYel of acWiYiW\, her adapWabiliW\ Wo dail\ 
roXWines, hoZ she responds Wo neZ siWXaWions, her mood, 
Whe inWensiW\ of her reacWions, her sensiWiYiW\ Wo ZhaW·s go-
ing on aroXnd her, hoZ qXickl\ she adapWs Wo changes, 
and hoZ disWracWible and persisWenW she mighW be Zhen 
engaging in an acWiYiW\ . Based on Whese WraiWs, researchers 
generall\ caWegori]e children inWo Whree WemperamenW 
W\pes:  

x Eas\ or fle[ible children Wend Wo be happ\, regXlar in 
sleeping and eaWing habiWs, adapWable, calm, and noW 
easil\ XpseW. 

x AcWiYe or feisW\ children ma\ be fXss\, irregXlar in 
feeding and sleeping habiWs, fearfXl of neZ people 
and siWXaWions, easil\ XpseW b\ noise and sWimXlaWion, 
and inWense in Wheir reacWions. 

x SloZ Wo Zarm or caXWioXs children ma\ be less acWiYe 
or Wend Wo be fXss\, and ma\ ZiWhdraZ or reacW nega-
WiYel\ Wo neZ siWXaWions; bXW oYer Wime Whe\ ma\ be-
come more posiWiYe ZiWh repeaWed e[posXre Wo a neZ 
person, objecW, or siWXaWion.  

ClarificaWions aboXW TemperamenW 
NoW all children·s WemperamenWs fall neaWl\ inWo one of Whe 
Whree W\pes described. RoXghl\ 65% of children can be 
caWegori]ed inWo one of Whe Whree WemperamenWal W\pes: 
40% are eas\ or fle[ible, 10% are acWiYe or feisW\, and 15% 
can be caWegori]ed as sloZ Wo Zarm or caXWioXs. Second, 
all WemperamenWal WraiWs, like personaliW\ WraiWs, range in 
inWensiW\. Children Zho haYe Whe same WemperamenW W\pe 
mighW reacW qXiWe differenWl\ in similar siWXaWions, or 
WhroXghoXW differenW sWages in Wheir deYelopmenW. For e[-
ample, consider Whe reacWions of WZo infanWs Zhen a 
sWranger comes inWo Whe room. A caXWioXs infanW mighW 
look for her caregiYer and rela[ Zhen she makes e\e con-
WacW, Zhile anoWher bab\ ZiWh an eas\ WemperamenW ma\ 
smile or shoZ liWWle reacWion Wo Whe sWranger. In Whinking 
aboXW LaXra·s reacWions and behaYiors in Ms. Neil·s care, 
mighW \oX caWegori]e her WemperamenWal W\pe as feisW\? 

Finall\, iW is imporWanW Wo XndersWand WhaW alWhoXgh a 
child·s basic WemperamenW does noW change oYer Wime, Whe 
inWensiW\ of WemperamenWal WraiWs can be affecWed b\ a 
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UndersWanding TemperamenW in InfanWs and Toddlers 
WhaW Works Brief Series • Lindse\ T. Allard and Am\ HXnWer 

Tier 1 UndersWanding BehaYior For more informaWion:   
HandoXW 5 TemperamenW ArWicle (p 2 of 5) YanderbilW.edX/csefel 

a famil\ WhaW YalXes persisWence (Whe abiliW\ Wo sWick Wo a 
Wask and keep Wr\ing) ma\ be more likel\ Wo praise and 
reZard a child for “sWicking ZiWh” a challenging Wask (sXch 
as a pX]]le). ParenWal recogniWion of Whe child·s persisWenW 
efforWs can sWrengWhen Whe WraiW, and she ma\ become 
more persisWenW and more able Wo focXs oYer Whe coXrse of 
his childhood. A child·s WemperamenW is also inflXenced Wo 
some e[WenW b\ her inWeracWions ZiWh Whe enYironmenW. For 
e[ample, if a child is cared for in an enYironmenW WhaW 
places a high prioriW\ on schedXling predicWable sleeping, 
eaWing, and diapering/WoileWing e[periences, a child Zhose 
biological fXncWions are someZhaW irregXlar mighW, oYer 
Wime, begin Wo sleep, eaW, and eliminaWe more regXlarl\. IW 
is imporWanW Wo knoZ WhaW adXlWs cannoW force a change Wo 
a child·s WemperamenW; hoZeYer, Whe inWeracWion beWZeen 
Whe child·s WemperamenW and Whe enYironmenW can pro-
dXce moYemenWs along Whe conWinXXm of inWensiW\ for 
differenW WraiWs. 

Wh\ Is TemperamenW ImporWanW? 
TemperamenW is imporWanW becaXse iW helps caregiYers 
beWWer XndersWand children·s indiYidXal differences. B\ Xn-
dersWanding WemperamenW, caregiYers can learn hoZ Wo 
help children e[press Wheir preferences, desires, and feel-
ings appropriaWel\. CaregiYers and families can also Xse 
Wheir XndersWanding of WemperamenW Wo aYoid blaming 
WhemselYes or a child for reacWions WhaW are normal for WhaW 
parWicXlar child. MosW imporWanWl\, adXlWs can learn Wo an-
WicipaWe issXes before Whe\ occXr and aYoid frXsWraWing 
WhemselYes and Whe child b\ Xsing approaches WhaW do noW  
maWch her WemperamenW. 

Ms. Neil YisiWed LaXra in her oZn home and obserYed WhaW 
LaXra is consWanWl\ Wrailing behind her older siblings, and 
rXns inside and oXWside Whe hoXse ZiWh feZ limiWaWions. The 
hoXsehold is a rela[ed enYironmenW, Zhere Whe older chil-
dren help WhemselYes Zhen Whe\ are hXngr\, and LaXra·s 
moWher responds Wo LaXra·s hXnger or need for sleep 
ZheneYer Whe\ arise. In conWrasW, Ms. Neil·s program fXnc-
Wions on a Yer\ consisWenW schedXle, Zhich she feels is im-
porWanW in preparing children for Wheir laWer school e[peri-
ences. Ms. Neil does noW haYe mXch space indoors, and 
she finds oXWdoor pla\ someZhaW difficXlW Wo manage ZiWh 
children aW Yar\ing ages and deYelopmenWal leYels. While 
LaXra·s famil\·s paWWern of behaYior seems Wo be a maWch 
Wo her WemperamenW, Ms. Neil·s home does noW cXrrenWl\  

represenW a good “fiW” for LaXra, Zho mighW be caWego-
ri]ed as acWiYe or feisW\. 

DeYeloping a “Goodness of FiW 
”One imporWanW concepW in care WhaW sXpporWs healWh\ so-
cial-emoWional deYelopmenW is Whe noWion of “goodness of 
fiW.” In Whe preYioXs e[ample, LaXra·s acWiYiW\, inWensiW\, and 
XnpredicWabiliW\ ma\ reflecW a mismaWch beWZeen her Wem-
peramenW and Ms. Neil·s caregiYing sW\le and enYiron-
menW. A caregiYer can improYe Whe goodness of fiW b\ 
adapWing his or her approach Wo meeW Whe needs of Whe 
child. 

Using WhaW YoX KnoZ AboXW TemperamenW Wo 
PromoWe PosiWiYe Social-EmoWional DeYelopmenW 
and BehaYior 
YoX can Xse \oXr knoZledge of WemperamenW in man\ 
Za\s Wo sXpporW posiWiYe social-emoWional deYelopmenW in 
Whe infanWs and Woddlers \oX care for:  

1. RefOecW RQ \RXU RZQ WePSeUaPeQW aQd SUefeUeQceV. UQ-
deUVWaQdiQg \RXU RZQ WePSeUaPeQW caQ heOS \RX WR ideQ-
Wif\ Whe “gRRdQeVV Rf fiW” fRU each chiOd iQ \RXU caUe. KnoZ-
ing more aboXW \oXr oZn WemperamenW WraiWs Zill also 
help \oX Wo Wake Whe child·s perspecWiYe. For e[ample, a 
caregiYer Zho enjo\s moYemenW, loXd mXsic pla\ing, and 
consWanW bXsWle mighW Wr\ Wo imagine ZhaW iW ZoXld feel like 
Wo spend all da\ in a seWWing WhaW Zas calm, hXshed, and 
qXieW. This reflecWiYe process can help \oX become more 
aWWXned Wo Whe e[perience of each child ZiWhin \oXr care. 
YoX can When deWermine ZhaW adjXsWmenWs mighW be 
needed Wo creaWe a beWWer fiW for each child.  

2. CUeaWe SaUWQeUVhiSV ZiWh faPiOieV WR XQdeUVWaQd a chiOd’V 
WePSeUaPeQW. Share ZhaW \oX haYe learned aboXW Wem-
peramenW ZiWh Whe families \oX serYe, and proYide infor-
maWion aboXW WemperamenWal WraiWs. Talk aboXW ZhaW each 
WemperamenWal WraiW describes, and ask parenWs Wo help 
\oX XndersWand Wheir child·s acWiYiW\ leYel, response Wo neZ 
siWXaWions, persisWence, disWracWibiliW\, adapWabiliW\, mood, 
inWensiW\, sensiWiYiW\, and regXlariW\ so WhaW \oX can learn 
aboXW Whe child·s WemperamenW and Whe famil\·s cXlWXral 
YalXes (see TemperamenW ConWinXXm handoXW aWWached). 
For a beWWer XndersWanding of hoZ Whese WraiWs look in 
\oXng children, Zork ZiWh families Wo idenWif\ Wheir child·s 
indiYidXal WemperamenW. 
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Refrain from jXdging a child·s WemperamenWal WraiWs as 
“good” or “bad” behaYior, and Zork ZiWh parenWs Wo see 
each child·s approach Wo Whe Zorld WhroXgh a posiWiYe lens. 
UndersWand Whe conWribXWion each child·s WemperamenW 
W\pe makes Wo Whe groXp. The acWiYe or feisW\ children are 
ofWen leaders and creaWors of games, or iniWiaWors of pla\. 
The sloZ Wo Zarm or caXWioXs child ma\ obserYe siWXaWions 
carefXll\ and help \oX noWice Whings \oX hadn·W seen be-
fore. The fle[ible or eas\ child ma\ Wake neZ pla\ parWners 
on easil\. SXpporW each child·s deYelopmenW b\ recogni]-
ing, YalXing, and inWegraWing Whe XniqXe WraiWs WhaW each 
child has, raWher Whan Wr\ing Wo change a child·s Wempera-
menWal WraiWs.  

LisWen Wo hoZ Whe famil\ feels aboXW Whe WemperamenW 
characWerisWics of Wheir child. For e[ample, if a child·s Wem-
peramenW makes his sleeping roXWines irregXlar, bXW his 
famil\ is consisWenWl\ Wr\ing Wo geW him Wo nap aW 1:00 PM, 
he ma\ be frXsWraWed b\ e[pecWaWions WhaW don·W fiW ZiWh his 
WemperamenW. This frXsWraWion, if noW XndersWood, mighW 
resXlW in conflicW beWZeen Whe parenWs and Whe child, or 
resXlW in him demonsWraWing challenging behaYiors aW 
home or in care. Share ZiWh families ZhaW \oX haYe 
learned aboXW goodness of fiW, and share \oXr sWraWegies, 
sXch as indiYidXali]ing nap schedXles for \oXr program. 
As \oX learn Zhich WraiWs are highl\ YalXed b\ each famil\, 
\oX can parWner ZiWh Whem Wo deWermine an appropriaWe 
balance beWZeen Whe child·s WemperamenW, Whe famil\·s 
preferences, and Whe policies of Whe program.  

3. ReVSecW aQd YaOXe each chiOd’V WePSeUaPeQW ZheQ iQdi-
YidXaOi]iQg \RXU cXUUicXOXP. RecRgQi]e hRZ TXaOiW\ caUe-
giYiQg SUacWiceV VXSSRUW aOO chiOdUeQ’V deYeORSPeQW, \eW ceU-
WaiQ SUacWiceV PighW be eVSeciaOO\ iPSRUWaQW fRU ceUWaiQ 
WePSeUaPeQW W\SeV. 

A) For Whe eas\ or fle[ible child, ensXre WhaW \oX ofWen 
check in ZiWh her, and iniWiaWe commXnicaWion aboXW her 
emoWions. She mighW be less likel\ Wo demand aWWenWion 
and make her needs or disWress knoZn.  

x YoX can Xse langXage Wo deYelop her aZareness and 
XndersWanding of her oZn emoWions, feelings, and 
reacWions. Make sXre she knoZs WhaW her feelings and 
preferences are recogni]ed and YalidaWed.  

 

x EncoXrage her Wo seek help Zhen he needs iW, and 
Zork ZiWh her Wo commXnicaWe his feelings and needs 
Wo oWhers. “When Jack Wakes \oXr block, \oX can Well 
him, ‘I am Xsing WhaW.·” 

B) ) For Whe acWiYe or feisW\ child, be prepared Wo be fle[ible 
and paWienW in \oXr inWeracWions. A child Zho is feisW\ can 
e[perience inWense emoWions and reacWions.  

x ProYide areas and opporWXniWies for her Wo make 
choices, and engage her in gross-moWor and acWiYe 
pla\ Wo e[pend high energ\ leYels. FeisW\ children 
mighW need a peacefXl enYironmenW in order Wo help 
Whem calm WhemselYes and WransiWion from pla\Wime Wo 
resW or napWime. 

x When preparing children for WransiWions, pa\ special 
aWWenWion Wo indiYidXali]ed WransiWion re-minders for 
feisW\ children b\ geWWing doZn on Whe child·s leYel 
and making sXre WhaW Whe child hears and XndersWands 
ZhaW Zill happen ne[W in order Wo ensXre smooWh e[-
periences WhroXghoXW Whe da\.  

x Label children·s emoWions b\ describing ZhaW Whe\ 
seem Wo be feeling (“YoX are so angr\. YoX reall\ 
ZanWed WhaW Wo\.”) SWa\ calm Zhen faced ZiWh Whe 
child·s inWense emoWions. ReassXre him b\ acknoZl-
edging her feelings, and also poinW oXW Wo her Zhen 
he is calm so he can learn Wo recogni]e his emoWions 
on his oZn as she groZs.  

C) For Whe sloZ Wo Zarm or caXWioXs child, proYide addi-
Wional preparaWion and sXpporW for neZ siWXaWions or peo-
ple Zho become parW of his enYironmenW.  

x SeW Xp a predicWable enYironmenW and sWick Wo a clear 
roXWine. Use picWXres and langXage Wo remind Whe 
caXWioXs child ZhaW Zill happen ne[W. Drop-off and 
pick-Xp mighW also reqXire e[Wra Wime from \oX in 
order Wo sXpporW Whe caXWioXs child.  
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x GiYe children Zho are caXWioXs ample Wime Wo esWab-
lish relaWionships ZiWh neZ children or Wo geW comforW-
able in neZ siWXaWions. Primar\ caregiYers, Zho can 
proYide a secXre base Wo all children, are parWicXlarl\ 
imporWanW for a caXWioXs child. Help her in Xnfamiliar 
siWXaWions b\ obserYing her cXes carefXll\, and proYid-
ing sXpporW and encoXragemenW for her e[ploraWion 
and increasing independence. (e.g., “I·m here. I·ll be 
righW in Whis chair ZaWching \oX Wr\ on Whe dress-Xp 
cloWhes”).  

Each child·s response Wo Whe enYironmenW Zill Yar\ in in-
WensiW\. OYer Wime, WemperamenWal WraiWs mighW increase or 
decrease in inWensiW\. As children groZ, deYelop, and learn 
Wo inWeracW ZiWh oWhers, Whe enYironmenW, and Wheir families, 
shifWs in WemperamenW mighW occXr. This means caregiYers 
mXsW conWinXe Wo obserYe children man\ Wimes and in dif-
ferenW conWe[Ws Wo ensXre WhaW Wheir needs are being meW. 
The imporWance of adapWing sWraWegies in order Wo creaWe a 
goodness of fiW and meeW Whe XniqXe needs of Whe children 
and families in care, as Ms. Neil does beloZ, cannoW be 
oYersWaWed. 

Ms. Neil reflecWed on her oZn WemperamenW and hoZ iW 
mighW affecW Whe children in her care, each of Zhom had 
Wheir oZn disWincW WemperamenWs. She reali]ed WhaW she 
YalXes a predicWable schedXle and is mosW draZn Wo calm-
ing, qXieW acWiYiWies. B\ deYeloping a parWnership ZiWh 
LaXra·s famil\, she learned more aboXW LaXra·s home and 
her XniqXe WemperamenW WraiWs. She Zas When able Wo beW-
Wer XndersWand LaXra·s reacWions and behaYiors Zhile in 
care. Ms. Neil began Wo organi]e addiWional oXWdoor pla\ 
and acWiYe opporWXniWies in her schedXle. She ZaWched 
LaXra closel\ and learned Wo recogni]e her need Wo sleep 
or eaW, and made accommodaWions Wo indiYidXali]e eaWing 
and sleeping schedXles for her. She offered LaXra man\ 
adYance reminders Zhen WransiWions Zere aboXW Wo Wake 
place, and Zas paWienW and XndersWanding Zhen she e[pe-
rienced inWense emoWions. Soon, LaXra appeared Wo be 
mXch more comforWable in Ms. Neil·s famil\ child care 
home, and Zas able Wo beWWer Xse her energ\ Wo bXild 
sWrong and posiWiYe relaWionships ZiWh Ms. Neil and Whe 
oWher children. ThroXgh XndersWanding herself, Whe chil-
dren, and Wheir families· WemperamenW, Ms. Neil creaWed an 
enYironmenW WhaW beWWer meW all of Whe children·s needs. 
UlWimaWel\, Whe Zork she did posiWiYel\ impacWed Whe e[pe-
rience of LaXra and Whe oWher children in her care. 

Who Are Whe Children Who HaYe ParWicipaWed in 
Research on TemperamenW? 
Research in WemperamenW has blossomed in Whe lasW 15 
\ears WhroXgh Whe efforWs of liWerall\ hXndreds of scienWisWs 
in man\ disciplines. SWXdies WhaW aWWempW Wo XndersWand 
faceWs of WemperamenW in children haYe been condXcWed 
in a nXmber of coXnWries and ZiWh a Zide YarieW\ of eWhni-
call\ and lingXisWicall\ diYerse children. ParWicipanWs in 
Whese sWXdies haYe inclXded children from EXropean, 
American, Chinese, and SXb-Saharan African back-
groXnds. Research on WemperamenW has been condXcWed 
ZiWh children and families in home and child care seWWings. 
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WhaW Is Whe ScienWific Basis for Whe SWraWegies? 
For Whose Zishing Wo e[plore Whe Wopic fXrWher, Whe folloZing resoXrces mighW proYe XsefXl: 
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CRPPXQLFDWLQJ ZLWK PDUHQWV: 3 KH\ SWHSV 
WKHQ \RX KDYH D FKDOOHQJLQJ HQFRXQWHU ZLWK D SDUHQW, \RX FDQ XVH WKH VWHSV EHORZ WR  

JHW WKLQJV EDFN RQ WUDFN LQ RUGHU WR SURYLGH WKH EHVW FDUH IRU WKH FKLOG \RX DOO FDUH VR GHHSO\ DERXW.  

TLHU 1 UQGHUVWDQGLQJ BHKDYLRU FRU PRUH LQIRUPDWLRQ:   
HDQGRXW 6 CRPPXQLFDWLQJ ZLWK PDUHQWV ]HURWRWKUHH.RUJ  

SWHS 1: NRWLFH KRZ \RX DUH IHHOLQJ. 
TXQLQJ LQ WR \RXU IHHOLQJV LV YHU\ LPSRUWDQW. WKHQ \RX’UH QRW DZDUH RI WKHP, WKH\ RIWHQ UHDU WKHLU XJO\ KHDGV LQ ZD\V WKDW 
FDQ LQWHUIHUH LQ EXLOGLQJ VWURQJ, SRVLWLYH UHODWLRQVKLSV ZLWK SDUHQWV. 

Adele ZaWcheV her niece·V Von, EdXardo, each da\, Zhich Vhe reall\ enjo\V. BXW her niece, TaVha, iV ofWen laWe Wo pick him Xp 
and neYer callV. Adele iV reall\ frXVWraWed and angr\. She feelV iW·V Yer\ diVreVpecWfXl and WhaW Vhe iV being Waken adYanWage of. 
When her niece doeV eYenWXall\ VhoZ Xp, Adele iV Yer\ abrXpW and anno\ed in her Wone. The WZo adXlWV barel\ commXnicaWe. 
EdXardo glanceV from one Wo Whe oWher and lookV Yer\ WenVe. TaVha ZhiVkV him aZa\ and EdXardo doeVn·W eYen Va\ good-b\e 
Wo hiV aXnWie Zhom he adoreV. 

RHFRJQL]LQJ WKH LPSDFW RQ EGXDUGR, AGHOH GHFLGHV WR WDON WR TDVKD DERXW KHU IHHOLQJV DQG WR VHH DERXW PDNLQJ D SODQ WR 
KHOS TDVKD DUULYH RQ WLPH, DQG DW OHDVW WR FDOO WR OHW AGHOH NQRZ VKH LV UXQQLQJ ODWH. WKHQ AGHOH WDNHV WKH DSSURDFK RI 
SDUWQHULQJ ZLWK TDVKD LQ VROYLQJ WKH SUREOHP, YHUVXV EODPLQJ KHU, TDVKD LV RSHQ WR GLVFXVVLQJ VROXWLRQV. 

SWHS 2: LRRN DW WKH LQWHUDFWLRQ IURP WKH FKLOG’V SRLQW RI YLHZ. 
TXQLQJ LQ WR WKH FKLOG’V H[SHULHQFH FDQ UHGXFH WHQVLRQ DQG OHDG WR MRLQW SUREOHP-VROYLQJ. TDNH WKH H[DPSOH RI D FKLOG 
WKURZLQJ D WDQWUXP ZKHQ KLV SDUHQW FRPHV WR SLFN KLP XS. TKLV VLWXDWLRQ FDQ QDWXUDOO\ PDNH D SDUHQW IHHO LQFRPSHWHQW DQG 
HPEDUUDVVHG. BXW LI \RX ORRN DW LW IURP WKH FKLOG’V SRLQW RI YLHZ, \RX FDQ UHIUDPH WKH LVVXH LQ D ZD\ WKDW GRHVQ’W PDNH WKH 
SDUHQW IHHO EDG DQG WKDW DOVR KHOSV KLP RU KHU XQGHUVWDQG WKH FRPSOH[LW\ RI WKH FKLOG’V EHKDYLRU: “IW VHHPV OLNH SWHSKDQLH LV 
WU\LQJ WR WHOO \RX, I·m haYing Vo mXch fXn ZiWh Whe dollhoXVe WhaW I need a liWWle Wime Wo adjXVW Wo Whe idea iW ·V Wime Wo leaYe for 
Whe da\.” 

IQ WKH FDVHV ZKHUH D FKLOG LV PRUH FRRSHUDWLYH ZLWK \RX WKDQ WKH SDUHQW, DJDLQ, KHOS KHU VHH LW IURP WKH FKLOG ’V SHUVSHFWLYH: 
“YHV, TRQ\ SXWV KLV FRDW RQ ZKHQ I DVN KLP WR, EXW WKDW’V EHFDXVH KH NQRZV I KDYH WR KHOS WKH RWKHU NLGV WRR. KLGV OHDUQ 
TXLFNO\ WKDW WKH UXOHV DQG H[SHFWDWLRQV DW KRPH DQG KHUH FDQ EH GLIIHUHQW. HH WHOOV PH DOO DERXW KRZ \RX PDNH VXUH KH LV 
]LSSHG XS DQG KRZ \RX DOZD\V FKHFN WKDW KH KDV KLV KDW. HH WDONV DERXW \RX DOO WKH WLPH.” 

SWHS 3: PDUWQHU ZLWK SDUHQWV. 
DHYHORSLQJ D SODQ WRJHWKHU ZLWK SDUHQWV RQ KRZ WR KDQGOH D FKLOG-UHDULQJ LVVXH KHOSV \RX PRYH IRUZDUG DV SDUWQHUV, 
LQVWHDG RI FRPSHWLWRUV. FRU H[DPSOH, LI \RX DUH WU\LQJ WR WHDFK FKLOGUHQ QRW WR KLW ZKHQ WKH\ DUH DQJU\, EXW WKH SDUHQW KLWV 
KHU FKLOG WR GLVFLSOLQH KHU DW KRPH, \RX FDQ: 

x UVH “I” VWDWHPHQWV: I knoZ Ze are boWh concerned aboXW Erica hiWWing oWher kidV Zhen Vhe·V here. I reall\ Zork ZiWh Whe kidV 
on finding oWher Za\V Wo VhoZ angr\ feelingV. I don·W hiW Whem becaXVe Zhen adXlWV hiW children Zhen Whe\ are angr\, iW 
WeacheV children Wo hiW aV Zell Zhen Whe\ are mad. 

x AVN IRU WKH SDUHQW’V SHUVSHFWLYH: Clarif\ Whe parenW·V feelingV and beliefV on Whe iVVXe. AVk qXeVWionV Wo learn, noW Wo paVV 
jXdgmenW: “WhaW are accepWable Za\V Wo \oX for Erica Wo e[preVV her angr\ feelingV? WhaW do \oX do aW home? WhaW do 
\oX find ZorkV? WhaW doeVn·W Zork? WoXld \oX be open Wo finding Za\V Wo diVcipline her oWher Whan hiWWing?” 

x MRVW LPSRUWDQW: LRRN IRU D SODFH WR FRPSURPLVH. AVN WKH SDUHQW LI KH RU VKH KDV LGHDV IRU QH[W VWHSV. WKDW FDQ WKH WZR 
RI \RX DJUHH RQ? WKDW FDQ \RX ERWK ZRUN RQ? FRU H[DPSOH, “We boWh agree WhaW Erica needV Wo find oWher Za\V Wo VhoZ 
her anger beVideV hiWWing. One VWraWeg\ WhaW VeemV Wo Zork here iV Wo haYe her VWomp her feeW aV hard aV Vhe can Wo geW 
her mad oXW. Are \oX comforWable ZiWh WhaW? I alVo Well her WhaW if Vhe needV a break, Vhe can cXrl Xp on Whe coXch ZiWh her 
Wedd\ bear. Are WheVe VWraWegieV \oX Whink \oX mighW ZanW Wo Wr\ aW home?“ (II QRW, DVN WKH SDUHQW(V) ZKDW KH RU VKH ZRXOG 
EH FRPIRUWDEOH ZLWK.) 

 
FLQDOO\, GRQ’W IRUJHW WR FKHFN LQ. A UHODWLRQVKLS LV D OLYLQJ WKLQJ WKDW JURZV DQG FKDQJHV RYHU WLPH. IW’V LPSRUWDQW WR FKHFN LQ 
ZLWK SDUHQWV WR VHH KRZ WKLQJV DUH JRLQJ, KRZ \RXU DJUHHG-XSRQ SODQ LV ZRUNLQJ, DQG ZKHUH \RX PLJKW QHHG WR PDNH VRPH 
DGMXVWPHQWV. CRPPXQLFDWLRQ LV WKH NH\ WR PDNLQJ DQ\ SDUWQHUVKLS ZRUN. 

KWWSV://ZZZ.]HURWRWKUHH.RUJ/UHVRXUFHV/92-KRZ-WR-FRPPXQLFDWH-ZLWK-SDUHQWV 





E[amining OXU EmoWional ReacWionV Wo BehaYioUV 
DiUecWionV: Fill oXW each UoZ VepaUaWel\ aV inWUodXced b\ \oXU WUaineU. 

TieU 1 UndeUVWanding BehaYioU FoU moUe infoUmaWion:   
HandoXW 7 E[amining oXU ReacWionV challengingbehaYioU.oUg 

HoW BXWWonV 
WUiWe WhUee behaYioUV WhaW “pXVh \oXU bXWWonV.” 

   

WUiWe Whe emoWion ZoUd WhaW deVcUibeV Whe Za\ each of WheVe behaYioUV makeV \oX feel. 

   

WhaW iV Whe impacW of \oXU feelingV? HoZ do \oX UeVpond Wo each of WheVe behaYioUV? WUiWe doZn hoZ \oX 
acW/UeacW WoZaUdV a child Zhen he oU Vhe diVpla\V each behaYioU. 

   

HoZ do WheVe behaYioUV and \oXU UeVponVe impacW Whe UelaWionVhip \oX haYe ZiWh Whe child? 
   

HoZ do Whe child·V behaYioUV and \oXU UeVponVe impacW Whe UelaWionVhip \oX haYe ZiWh Whe famil\? 
   





RefUamiQg AcWiYiW\ 
DiUecWiRQV: 1) ChalleQge Whe “RUigiQal” WhRXghW aQd UefUame ZiWh a QeZ, mRUe RbjecWiYe WhRXghW. 

2) ChRRVe a WhRXghW \RX haYe WhaW \RX’d like WR challeQge aQd UefUame ZiWh a QeZ WhRXghW. 

TieU 1 UQdeUVWaQdiQg BehaYiRU FRU mRUe iQfRUmaWiRQ:   
HaQdRXW 8 RefUamiQg BehaYiRU YaQdeUbilW.edX/cVefel 

RefUamed: 

JRhQQ\ PXVW PiVV hiV faPiO\. 

IW WaNeV WiPe WR adjXVW. 

OUigiQal: 
JRhQQ\ ZhiQeV Whe PRPeQW he  

aUUiYeV aQd cRQWiQXeV WhURXghRXW 

Whe da\. He dReVQ’W OiNe beiQg 

heUe. 

OUigiQal: 
SaOO\ cOiQgV WR heU SaUeQWV aW 

dURS-Rff aQd WR ceUWaiQ WeacheUV. 

She dReV QRW VeeP iQWeUeVWed iQ 

Pe. 

RefUamed: 

RefUamed: 
OUigiQal: 





PUacWLce IPSOePeQWaWLRQ ChecNOLVW: BehaYLRU  
POace a VWaU Qe[W WR Whe LWePV \RX feeO aUe a VWUeQgWh fRU \RX. 

TheQ, checN aQ\ Rf Whe bR[eV WhaW aSSO\. 

TLeU 1 UQdeUVWaQdLQg BehaYLRU FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 9 PUacWLce IPSOePeQWaWLRQ ChecNOLVW (S 1 Rf 2) SULVP.NX.edX  

Communicate & provide feedback 
about behavioral expectations 

LeaUQ 
PRUe 
abRXW WhLV 

DR WhLV 
PRUe 
RfWeQ 

DR LQ 
RWheU 
URXWLQeV RU 
dLffeUeQWO\ 

DR WhLV LQ 
beWWeU 
Za\V 

E[SecWaWLRQV aUe deYeORSPeQWaOO\ 
aSSURSULaWe & LQdLYLdXaOL]ed aV Qeeded 

        

LeW WRddOeU NQRZ ZhaW Whe\ VhRXOd dR 
LQ a SRVLWLYe WRQe 

        

DePRQVWUaWe behaYLRUaO e[SecWaWLRQV 
WhURXgh PRdeOLQg 

        

AcNQRZOedge & eQcRXUage aSSURSULaWe 
behaYLRUV 

        

UVe VLPSOe ZRUdV WR e[SOaLQ QaWXUaO 
cRQVeTXeQce Rf XQVafe behaYLRU 

        

PURYLde feedbacN WR WRddOeUV ZheQ 
behaYLRU dReV QRW PeeW e[SecWaWLRQV 

    

AQWLcLSaWe SRWeQWLaO cRQfOLcW aQd SURYLde 
gXLdaQce befRUe VLWXaWLRQ geWV RXW Rf 
cRQWURO 

    

I would like to... 

My Notes: 



PUacWLce IPSOePeQWaWLRQ ChecNOLVW: BehaYLRU  
POace a VWaU Qe[W WR Whe LWePV \RX feeO aUe a VWUeQgWh fRU \RX. 

TheQ, checN aQ\ Rf Whe bR[eV WhaW aSSO\. 

TLeU 1 UQdeUVWaQdLQg BehaYLRU FRU PRUe LQfRUPaWLRQ:   
HaQdRXW 9 PUacWLce IPSOePeQWaWLRQ ChecNOLVW (S 2 Rf 2) SULVP.NX.edX  

Respond to children in distress & 
manage challenging behaviors 

LeaUQ 
PRUe 
abRXW WhLV 

DR WhLV 
PRUe 
RfWeQ 

DR LQ 
RWheU 
URXWLQeV RU 
dLffeUeQWO\ 

DR WhLV LQ 
beWWeU 
Za\V 

RePaLQ caOP & VXSSRUWLYe dXULQg 
dLVWUeVVfXO eSLVRdeV 

        

IPPedLaWeO\ UeVSRQd WR chLOd LQ dLVWUeVV 
WR aVVeVV chLOd’V VWaWXV 

        

PURYLde aWWeQWLRQ ZheQ chLOd LV caOP & 
behaYLQg aSSURSULaWeO\ 

        

UVe chaOOeQgeV aV aQ RSSRUWXQLW\ WR 
heOS chLOdUeQ UecRgQL]e & deaO ZLWh 
ePRWLRQV 

        

PURYLde VXSSRUW WR WRddOeUV WR heOS 
WheP SURbOeP VROYe, ZheQ aSSURSULaWe 

        

UVe VWUaWegLeV VXch aV UedLUecWLRQ aQd/
RU SOaQQed LgQRULQg ZLWh WRddOeUV ZhR 
eQgage LQ chaOOeQgLQg behaYLRUV 

    

UVe YaULeW\ Rf VWUaWegLeV WR caOP, 
VRRWhe, RU cRQVROe chLOdUeQ LQ dLVWUeVV 
RQ aQ LQdLYLdXaO baVLV 

    

I would like to... 

My Notes: 



PXW aQ “X” LQ WKH bR[ WKaW bHVW dHVcULbHV \RXU RSLQLRQ aV 
a UHVXOW RI aWWHQdLQJ WKLV WUaLQLQJ: 

SWURQJO\ 
AJUHH 

SRPHZKaW 
AJUHH 

SRPHZKaW 
DLVaJUHH 

SWURQJO\ 
DLVaJUHH N/A 

M\ XQdHUVWaQdLQJ RI KRZ WR XVH RbVHUYaWLRQ WR bXLOd VWURQJ 
UHOaWLRQVKLSV ZLWK LQIaQWV aQd WRddOHUV KaV LQcUHaVHd.  

     

M\ NQRZOHdJH abRXW VWUaWHJLHV WR SURPRWH VRcLaO-HPRWLRQaO 
dHYHORSPHQW, LQcOXdLQJ UHadLQJ babLHV· cXHV aQd 
UHVSRQVLYLW\ KaV LQcUHaVHd.  

     

I KaYH a bHWWHU XQdHUVWaQdLQJ RI cRPSRQHQWV WKaW LQIOXHQcH 
bHKaYLRU & KRZ I caQ addUHVV HYHU\-da\ bHKaYLRU 
cKaOOHQJHV. 

     

DXULQJ WKH WUaLQLQJ, I WKRXJKW RI Za\V WR LQcRUSRUaWH ZKaW I 
ZaV KHaULQJ LQWR P\ daLO\ cOaVVURRP acWLYLWLHV.  

     

M\ WUaLQHU ZaV NQRZOHdJHabOH abRXW WKH P\UaPLd MRdHO.      
M\ WUaLQHU ZaV abOH WR SUHVHQW WKH PaWHULaO LQ aQ 

XQdHUVWaQdabOH Za\. 
     

M\ WUaLQHU ZaV UHVSRQVLYH WR SaUWLcLSaQWV· TXHVWLRQV aQd 
QHHdV. 

     

TUaLQLQJ FHHdbacN FRUP 
DLUHcWLRQV: POHaVH WaNH a PRPHQW WR SURYLdH IHHdbacN RQ WKH  

WUaLQLQJ \RX UHcHLYHd. WKHQ WKH VXUYH\ LV cRPSOHWH, OHaYH LW ZLWK \RXU WUaLQHU. 

TLHU 1 UQdHUVWaQdLQJ BHKaYLRU  FRU PRUH LQIRUPaWLRQ:   
HaQdRXW 10 TUaLQLQJ FHHdbacN  SULVP.NX.HdX 

TUaiQiQg LRcaWiRQ:   TUaiQiQg DaWe:       /        /              M\ PURgUaP RU CeQWeU: 

PRViWiRQ (CiUcOe RQe): 
AdPLQLVWUaWRU  EdXcaWLRQ CRRUdLQaWRU  DLVabLOLW\ CRRUdLQaWRU  MHQWaO HHaOWK CRQVXOWaQW 
THacKHU  THacKHU AVVLVWaQW  OWKHU (SOHaVH OLVW) __________________________________________________ 

POHaVH UHVSRQd WR WKH IROORZLQJ TXHVWLRQV UHJaUdLQJ WKLV WUaLQLQJ: 

TKH bHVW IHaWXUHV RI WKLV WUaLQLQJ ZHUH… 

 

 
M\ VXJJHVWLRQV IRU LPSURYHPHQW aUH… 

 

 
OWKHU cRPPHQWV aQd UHacWLRQV I ZLVK WR RIIHU (SOHaVH XVH WKH bacN RI WKH IRUP IRU H[WUa VSacH): 
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