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INTRODUCTION

The Pyramid Resources for Infant-Toddler
Social Emotional Development (PRISM) project
aims to develop and test a professional
development and coaching approach supporting
iImplementation of the Pyramid Model for
Supporting Social Emotional Competencein
Infants and Young Children. This poster will
describe preliminary data on tier 1
iImplementation from an ongoing randomized
controlled trial (to be completed May, 2020).
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METHODS

= 27 teachers participated
14 intervention
« 13 control
= Theintervention group received:
* Professional development sessions
* Ongoing practice-based coaching sessions
* Universal screening and data-based decision
making
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10 EA nvironment is Arranged to foster social-emotional development

11 TCP eacher Collaborates with his/her Peers to support children’s social-

emotional development (e.g. other teachers, mental health practitioners,

CONTINTY allied health service providers)

e........""“"""....._. Haan TUEER: o b Emeeive i fenls 01 Endoglon PR b s orin el
I R e e S child's social-emo Id elopment & addressing ¢ h |I enging behav T

13 CWF Teacher has effect ngmm
promoting famly I vement in the clas

ting With Families &

= o e o o s U

The Pyramid Model in Infant-Toddler Child Care:

Challenges in Research and Implementation

care centers?
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CBR DWR PPI

How do we support high-fidelity

for Supporting Social Emotional
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PARTICIPANTS
Teacher Characteristics
Intervention Control Full Sample
n % n % n %
Classroom Type
Infant 8 57 3 23 11 41
Toddler 5 36 7 54 12 44
Combination 1 7 3 23 4 15
Highest Degree
HS/GED 4 29 2 15 6 22
CDA/Associate 6 43 7 54 13 48
Bachelor 1 7 4 31 5 19
Master 1 7/ 0) 0) 1 4
Other 2 14 0 0 2 7

Note. N = 27 (n = 14 for intervention condition and n = 13 for control
condition).

COACHING SESSIONS

Mean of number of sessions: 8.9

« Range:2-14

Mean of duration of session: 12.43 min
Range: 15 - 30 min

CHALLENGES

= Time out of classroom for professional
development sessions and coaching
(need for substitutes)

Time for teachers to complete
screening tools

Staff turnover

= Sustained implementation for centers
without continuous professional
development and coaching supports




